
Inspired to enter teaching by the enthusiasm for challenge I share with children, I will complete my 

hugely enjoyable and successful 3-year Primary Education degree with QTS at Roehampton 

University in May 2020 and am now seeking an inspirational primary school, ideally within my local 

London Borough of Merton, to help me grow my skills as an energetic, motivating and adaptable 

NQT at Key Stage 1 or 2. 

Across my three diverse teaching training placements, I have worked at both community and 

academy primary schools with all year groups from Reception to Year 6. My first placement was with 

Year 6 pupils preparing for SAT assessments in May 2018, requiring considerable subject expertise, 

planning and assessment to maximise pupils’ potential in their forthcoming tests. After gaining an 

overall ‘Good’ grading (with three ‘High’ and five ‘Good’ standards), I returned post-SATs to work 

with the year group for two further weeks across wider curriculum learning and their Summer 

Leavers’ production. My second placement was with Year 4 at Cheam Park Farm Primary Academy 

(CPFPA), where I progressed to an overall grade of ‘High’ against the DfE Teachers’ Standards and 

additionally worked with many other age groups, including delivering Phonics in Reception, teaching 

and accompanying the Year 3 Christmas and Year 2 Summer musical productions, and joining Year 6 

in an educational and pastoral role on their fantastic 5-day residential to the Isle of Wight. My 

current and final school placement is with a wonderfully enthusiastic Year 1 class at Devonshire 

Primary School, where I have assumed complete responsibility for class teaching, management and 

assessment, and contribute to year group planning and wider school life through school trips, sports 

clubs and the school choir. 

Throughout my experience working with children, I have reflected that modelling mutual respect, 

effective listening and empathy has instilled positive learning relationships with my pupils, parents 

and teaching colleagues. My mature communication and respect of pupil voice, culture and 

circumstances has encouraged my pupils to mirror this in their classroom and playground behaviours 

towards each other. My past people management and customer service skills have helped me build 

strong home-school partnerships, sharing learning targets with parents and unifying children’s 

learning experiences to achieve swifter pupil progress. I proactively approach and engage with 

families at the end of the school day; I have invited parents to share their skills within the classroom 

in designing Rangoli patterns to understand Diwali, explaining the role of a Borough Councillor, and 

demonstrating Latin American dancing, accompanying my pupils on their learning journey. 

I am a creative and innovative practitioner who believes in the power of meaningful and memorable 

learning contexts for pupils, embedding learning through drama, singing, art & design and outdoor 

experiences. My pupils have acted out the roles of historic international explorers or scientific states 

of matter; sung WW2 songs and dressed in role to experience life as young evacuees; constructed 

Egyptian pyramids and Roman temples to understand number pattern, geographical travel and 

religious belief. They have written in Latin or painted using Mandarin Chinese calligraphy to further 

their geographical, historical and cultural understanding. I continuously seek fiction and non-fiction 

reading for the classroom to underline year group learning topics and am an enthusiastic advocate 

of the Open University’s Reading for Pleasure campaign, with my own research on using children’s 

literature about Ancient Rome recently being submitted to their Research Rich Pedagogies website 

to share with practitioners across the country. 

My background in Maths statistics and rail timetabling mean I have a keen eye for data analysis, and 

am always seeking patterns and implications from pupil assessment figures. I employ a variety of 

questioning and whole class white-board or kinaesthetic feedback alongside written marking to 

maintain continuous formative assessment of pupils’ understanding and ensure effective planning 

that decides every pupil’s next steps. Employing the Assess-Plan-Do-Review cycle consistently 



enabled me to revisit and redeliver Maths and Science concepts pupil groups were struggling with 

and to differentiate additional challenges for pupils working at Greater Depth. I am proud of the 

numeracy pre-teaching and intervention groups I introduced on my Year 6 placement for fractions 

and multiplicative reasoning, which instilled new-found resilience and independence in Pupil 

Premium children to both employ mastery methods flexibly and to experiment and take risks in their 

work. In English, my recognition of pupils’ interests and consequent selection of sports articles and 

stories for comprehension and independent writing have motivated some reluctant writers to 

employ greater inference skills and descriptive vocabulary in their work. 

As a practitioner, I endeavour to learn myself from every experience: reflection and observation 

have helped me acquire a wide range of behaviour strategies, including positive praise, non-verbal 

signals, rhythmic call-outs and pupil-led responsibilities and routines. Using non-written assessment 

methods such as acting, building or talking has enabled me to reflect on the potential of such 

approaches for enabling every child to achieve the learning objective, regardless of any barriers to 

learning they may experience. I have found encouraging older pupils to write their own self-

evaluations underneath their work not only informs me further about their confidence levels, but 

also encourages them to own and steer their own Davies, Andrew Page:47 learning, with 

consequent increased investment of effort. Spending three years studying Primary Education at 

Roehampton has equipped me with a deep and thorough understanding of children’s cognitive and 

socio-emotional development, and the benefits of social-constructivist talk, Piagetian play, 

Skinnerian reward systems and Deweyan experiential and outdoor learning linking pupils’ home, life 

and classroom experiences holistically. 

My subject specialism is Music, and I play the piano, church organ and saxophone to a very high 

standard. I am Director of Music at a church in Wimbledon, where I lead a children’s choir of my own 

alongside an adult choir and youth band; in this role I have also liaised and partnered with a number 

of Wimbledon primary school choirs and children’s music groups on joint performances. I have 

helped teach and accompany school productions across Years 2, 3, 4 and 6, as well as writing whole-

school songs based upon their school ethos, teaching these during assemblies. Among my most 

rewarding experiences on placement have been sequences of lessons I delivered introducing non-

Western music, leading to pupils composing and performing their own work in that genre to their 

class. I would love the opportunity to coordinate music as a subject in school in the future, or lead 

extra-curricular choir, band or orchestral groups for your pupils. I am also experienced in the delivery 

of sports and art, through my work in recent years as an instructor at Ultimate Activity Camps, 

delivering a wide range of holiday activities to 4-14 year olds at Holy Cross Preparatory School in 

Kingston. Among many other activities, I am their on-site specialist teacher for fencing, archery, 

zorbing, golf and pedal-karting and I received a commendation for my motivating and exciting 

teaching and resources during summer 2019. 

My energy and belief in every pupil has mined new-found motivation in children with Special 

Education Needs (SEN) and/or English as an Additional Language (EAL). Whilst recognising the four 

broad categories of SEN defined in the Government’s Code of Practice, I simultaneously appreciate 

that every child has individual requirements: in Year 6, I liaised effectively with the previous Year 5 

teacher, two teaching assistants, school SENCO and children’s parents to provide appropriate lip-

reading, seating, use of FM microphone and visual aids to support two children with hearing 

impairments. Acknowledging the research of Cummins and Krashen, I have grouped together pupils 

who speak the same first languages, such as Russian and Gujurati, to support each other’s learning. 

With the help of an Urdu-speaking teaching assistant, I created bilingual word banks and asked her 

to speak pupils’ home languages alongside my English to support pupils’ learning. My Wimbledon 



church children’s choir is popular with pupils along the autistic continuum or those with ADHD, who 

find the noise, competitiveness and rigid routines of other performing groups distressing: I have 

discovered that choice of contribution and an emphasis on enjoyment and teamwork have enabled 

their success, transferring this reflection to the classroom in using visual timetables and classroom 

mindfulness routines that support all pupils’ emotional health. 

I recognise pupils’ need to identify themselves within the classroom environment through overt 

representation of their language and culture: I employed Mandarin in classroom routines to 

welcome a new Chinese pupil to the class, and encouraged Year 6 Muslim pupils to deliver a 

presentation to the year group on Ramadan, prompting others’ curious questioning and deeper 

understanding. Conscious of the Government’s Fundamental British Values, I believe in a 

democratic, tolerant and accepting society. I appreciate the need for sensitivity and empathy in 

understanding children’s behaviour rather than making assumptions: I have worked with adopted 

pupils, avoiding use of difficult family terminology or tasks requiring recounts of home experiences. I 

understand the multiplicity of reasons behind apparent lack of pupil engagement, from the ‘silent 

stage’ of early language integration, to trauma of asylum seeking or potential safeguarding warning 

signs. Through my volunteering with Sutton Schoolswork and Spinnaker Epsom, I have been 

fortunate enough to meet and work with hundreds of enthusiastic, inspirational pupils in many 

South London primary schools, teaching RE and PSHE workshops to help them not only understand 

the cultural history and religious beliefs underlying Easter and Christmas, but also face challenges 

with confidence and resilience in their own lives, such as the move to secondary school from Year 6. 

As a practising but non-evangelical Christian, I would be well-equipped to support the ethos of faith 

schools; last year I successfully completed the Catholic Certificate of Religious Studies alongside my 

teacher training. 

As an individual, I am resilient, tenacious, ambitious and enthusiastic to embrace the new and the 

challenging. I am keen to observe and learn from others’ expertise and communicate when I need 

clarification. My past career illustrates a continual desire for new challenge, not least embarking on 

the long, reflective yet rewarding journey of teacher training. Above all in my experiences in 

education, I enjoy building enthusiastic, positive relationships with teaching colleagues, parents, 

pupils and other stakeholders, so that they are all keen to join me in my continuous journey of self-

development and work collaboratively and inclusively to achieve everyone’s future learning success. 


