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Introduction 
The Macpherson Report (1999) defined institutional racism as: 

‘The collective failure of an organisation to provide an appropriate and professional service to people because of 

their colour, culture or ethnic origin.  It can be detected in processes, attitudes and behaviour which amount to 

discrimination through unwitting prejudice, ignorance, thoughtlessness and racial stereotyping.’  

It is over 20 years since the Macpherson Report was published, but many of the failures that he found continue to 

exist in our country’s systems and organisations.  The recent events in America have affected our own communities, 

and the ‘Black Lives Matter’ agenda has become central to our lives in Britain as well.   

The Equality Act 2010 introduced specific duties for schools to publish equality information, and use this information 
to set equality objectives.  The three aims of the Equality General Duty are to:  
 

• Eliminate unlawful discrimination, harassment and victimisation and other conduct prohibited by the Act. 

• Advance equality of opportunity between people who share a protected characteristic* and those who do 
not.  

• Foster good relations between people who share a protected characteristic* and those who do not. 
 

The Protected Characteristics are disability, race, sex, gender reassignment, pregnancy and maternity, religion and 
belief, and sexual orientation. 
 
Many schools in Merton have heard directly from their pupils through the past months.  Our communities and our 

young people have been significantly affected, and they want the institutions around them to respond. 

This strategy has been created to support schools in Merton to think how they might address the issues raised over 

the past few months.  There is much excellent practice that already exists within Merton schools, but now we have 

an opportunity to refocus our efforts to ensure that young people from all our different ethnic communities have the 

access and opportunities to achieve the best outcomes, overcome the barriers that are put in their way, and indeed 

to try to remove those barriers where we can.  The aim of this strategy is to: 

• Close the gaps seen in the data below for pupils across different ethnicities in Merton; 

• Ensure we  listen to our young people about their lived experiences; 

• Learn more about how the education system within Merton can address racism and the Black Lives Matter 

agenda; 

• Address the under-representation of Black culture and history within the curriculum; 

• Increase the proportion of Black and Minority Ethnic groups represented within the teaching and leadership 

population in Merton schools; 

• Address the trauma experienced by our pupils as a result of overt and covert racism. 

Merton context 
Merton’s schools have a very diverse ethnic population. 

Numbers on roll by ethnicity in Merton schools, January 2020 
Ethnic groups Total numbers % of the Merton 

school population 
White – British 8626 30.16% 

Any Other White Background 5345 18.69% 

Any Other Asian Background 2814 9.84% 

Black – African 2367 8.28% 

Pakistani 1637 5.72% 

Any Other Mixed Background 1415 4.95% 

Any Other Ethnic Group 905 3.16% 
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Black Caribbean  894 3.13% 
Indian  793 2.77% 

White and Black Caribbean  769 2.69% 

White and Asian 706 2.47% 

Any Other Black Background 591 2.07% 

White and Black African 467 1.63% 

Bangladeshi 363 1.27% 

Chinese 259 0.91% 

Refused  226 0.79% 

White - Irish 197 0.69% 

Information Not Yet Obtained 140 0.49% 

Gypsy / Roma 61 0.21% 

Traveller of Irish Heritage 22 0.08% 

 

Children and young people in Merton attend some of the best schools in the country, with strong outcomes from 

early years to post-16, including: 

• 95% of schools Good or Outstanding 

• Early years outcomes ranked 21st nationally 

• Key Stage 1 and Key Stage 2 results above national at the Expected Standard and ranked highly nationally 

(especially for progress) 

• Ranked 3rd nationally for Progress 8 at GCSE and Attainment 8 well above the national average  

However, not all groups share equally in this success. 

Academic performance by ethnicity, summer 2019 
Ethnic groups (in order of size of 
group) 

KS2 (proportion achieving the expected standard 
in reading/writing/maths 

Average Attainment 8 
score 

National all pupils 65% 46.7 

All Merton pupils 69% 51.1 

White – British 71% 50.9 

Any Other White Background 69% 54.8 

Any Other Asian Background 77% 54.1 

Black – African 61% 46.8 

Pakistani 76% 55.4 

Any Other Mixed Background 70% 51.2 

Any Other Ethnic Group 76% 50.8 
Black Caribbean  57% 42.4 

Indian  78% 52.7 

White and Black Caribbean  43% 44.5 

White and Asian 74% 64 

Any Other Black Background 60% 40.6 

White and Black African 57% 55.1 

Bangladeshi 67% 52.7 

Chinese 93% 72.3 
Refused  73% 42.5 

White - Irish 72% 49.4 
Information Not Yet Obtained 50% 37 

Gypsy / Roma 33% 44.9 

Traveller of Irish Heritage 0% 0 
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Pupils across the ethnic groups have different rates of attendance.  Groups are highlighted where they are one 

percentage point or more, better or worse performing than the Merton average. 

Attendance by ethnicity  
Attendance rate Absence rate 

National (2017/18) 95.2% 4.8% 

All Merton pupils(2018/19) 96.1% 3.9% 

White - British 95.09% 4.3% 

Any Other White Background 95.81% 4.1% 

Any Other Asian Background 96.40% 3.1% 

Black - African 97.12% 2.5% 

Pakistani 95.06% 4.2% 

Any Other Mixed Background 95.04% 4.5% 

Any Other Ethnic Group 96.12% 3.8% 

Black Caribbean 95.02% 4.7% 

Indian 96.06% 3.9% 
White and Black Caribbean 93.86% 6.1% 

 

They also have different rates of exclusion. 

Exclusions by ethnicity  
% of pupils on Fixed term exclusion % of pupils on permanent exclusion 

All Merton pupils 1.0% 0.0% 

White - British 1.5% 0.0% 

Any Other White Background 0.5% 0.0% 

Any Other Asian Background 0.1% 0.0% 

Black - African 0.9% 0.1% 

Pakistani 0.4% 0.0% 

Any Other Mixed Background 0.9% 0.0% 

Any Other Ethnic Group 0.7% 0.0% 

Black Caribbean 3.0% 0.0% 

White and Black Caribbean 4.0% 0.0% 

 

What are some of the reasons for this? 
There are clear links between disadvantage, attainment and exclusions, and learning English as an Additional 

Language (EAL) will also play a key role for some communities.  However, the varied patterns of attainment for 

different ethnic groups shows that this is not the whole story. We also need to look carefully at how the education 

system affects outcomes.  In particular, we need to acknowledge and address issues which affect children and young 

people’s sense of self-worth, aspiration and life chances, factors such as:  

• Low representation of BAME groups among leaders, teachers and governors  

• Lack of understanding of cultural diversity and representation in the currriculum 

• The impact of being in a minority in a white majority school 

• Limited or negative representations of BAME groups in school and the curriculum 

• Unconscious bias 

What research tells us 
National research backs up how important these issues are for BAME communities: 
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• A study by Bristol University found that –when compared with blind marking –teacher assessments in SATs 

were 5.6 points lower for Black Caribbean and 6.4 points lower for Black African students, while Indian and 

Chinese students were over-assessed and White British were over/under assessed based on class 

• Dr. Feyisa Demie’sresearch Experience of Black Caribbean Pupils in School Exclusion in England highlights key 

factors for persistent underachievement:  

– Headteachers’ poor leadership on equality issues 
– Institutional racism and stereotyping 
– Teachers’ low expectations, curriculum barriers and relevance 
– Lack of diversity in the workforce 
– Lack of targeted support  

What we can do to begin to address these issues 
In 2018, Lambeth Local Authority conducted research into the achievement of Black Caribbean pupils. They 

produced a good practice guide, which lists the following key features and success factors:  

• headteachers’ excellent leadership on diversity and equality issues; 

• effective teaching and learning; 

• use of a relevant inclusive curriculum; 

• parental engagement ; 

• strong links with the community; 

• a clear stand on racism; 

• diversity in the school workforce; 

• celebration of cultural diversity; 

• effective use of pupil voice. 
Extract from ‘The achievement of Black Caribbean pupils. Good Practice’ (Lambeth 2018)  

The National Strategies ran the successful Black Pupil Achievement Programme (BPAP) and Black Children’s 

Achievement Programme (BCAP).  These found the following to be the key principles for change:   

• strong and determined leadership; 
• high expectation of all pupils; 
• tackle achievement gap between groups of students; 
• celebrate diversity and promote a sense of belonging for all students; 
• take a strong stance on racism; 
• include Black culture explicitly in the curriculum; 
• promote motivational peer and adult academic mentoring; 
• establish real partnerships with parents, carers and the wider community; 
• establish preventative rather than punitive behaviour systems; 
• discuss openly race issues and ethnic diversity within lessons and as an integral part of  whole staff 

professional development. 
 

Actions that schools could undertake to address issues: 

• audit current practice (please see appendices A and B for possible tools for primary and secondary schools); 
• review curriculum to ensure diversity (please see appendices D, F and G for possible tools for primary and 

secondary schools); 
• enable pupils to research, understand and raise awareness of causes that matter to them (both within the 

curriculum and extra-curricular);  
• provide training for staff to ensure they are able to meet the needs of all pupils - educationally and 

pastorally (please see appendix C for useful links and reading to support such training);  
• actively encourage recruitment of staff (including focusing on retention, professional development and 

promotion), and invitation of external speakers to reflect the aspirations and diversity of the community;  
• work towards an accredited award (please see appendix E for suggestions) 
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• seek involvement from those within the school community to help plan the above, and hold leaders to 
account. 

Plan for actions Summer 2020 – Summer 2021 
 

Establishment of Forum Summer 2020 

Resources shared with Merton schools Summer 2020 

Create Strategy Autumn 2020 

Equaliteach sessions for school leaders Autumn 2020 

Equaliteach session for governors Autumn 2020 

Workshops for teachers  Autumn 2020 

Conference for Merton secondary phase pupils Spring 2021 

Conference for Merton schools  Summer 2021 

Leadership programme – covering  Jan 2020-Jan 2021 

The Black Curriculum Ambassadors Programme Spring term 2021 

BAME Recruitment Workshops - BAME Recruitment Consultancy TBC 

Overseen by the BLM and Equalities Forum who will also: 

• Scrutinise learning about anti-racist education from Glenthorne School (Channel 4 Documentary) 

• Scrutinise the performance of Black and Minority Ethnic pupils in greater detail 

• Identify further actions required  
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Appendix A – Achievement of Black Caribbean Pupils: Three Successful Primary 

Schools (Ofsted) 
 

The three schools included in this study are very successful. Overall, their attainment is above the national average in 

National Curriculum Key Stage 2 tests. Attendance, behaviour and pupils’ personal development are good. There 

have been no exclusions from the schools for the last five years. The schools have all had highly positive inspection 

reports. Black Caribbean pupils do well in them.  

These successful schools have no recipe for the achievement of Black Caribbean pupils that is different from that for 

the rest of their pupils. This is not to say that the schools are blind to colour and history: far from it. But Black 

Caribbean pupils in these schools are valued as others are, teachers have high expectations of them and they, and 

their parents, are treated with respect. They achieve well as a result.  

 A positive approach to inclusion and success for all is the foundation on which the policies, structures and actions of 

the school are built. While the schools are different in their contexts and histories, there are important common 

features in their approach. These common features form the main findings of this report.  

A clear stand on racism.  

A strong commitment to equal opportunities is a key characteristic of the schools. Their policies against racism are 

unambiguous and direct, as shown by this extract from one policy statement:  

‘The staff at Sudbourne Primary School are opposed to racism in any form. We are committed to the principle that 

all children should be given equal opportunities to fulfil their potential. We condemn discrimination against people 

because of skin colour and cultural background because it is illegal, offensive and wrong. Our school is multi-cultural 

and multi-racial and we value this cultural diversity. Every member of the school community should feel their 

language, religion and culture are valued and respected. In order to achieve this we will use what children know and 

understand ab 

Any signs of racist attitudes are dealt with swiftly and decisively, having regard to the offence and to the age of the 

pupils. The pupils respond well to the schools’ clearly stated values about respect for one another. The black pupils 

in the school are confident that action on any incidents, which are very rare, will be pursued. As one Year 5 pupil 

commented: ‘our headteacher makes sure there is no racism and is brilliant at it’.  

There are no mere gestures to multiculturalism in these schools. Action to respect and celebrate diversity is 

concerned with how the school operates through its relationships and interactions, structures and routines and 

through its daily work on pupils’ learning and personal development. It is informed by sophisticated analysis of data 

to check the participation and the achievement of individuals and groups. In examining the culture and the success 

of the school, the staff are continually vigilant. As one mature 11 year old volunteered: ‘it is impossible to have 

complete harmony in any situation - but we get as near to it as possible’.  

Building an ethos.  

The schools instil confidence. A Black Caribbean Year 6 pupil in one of the schools discussed his ambition to be a 

pilot. He expressed his aspirations with a mature certainty and was in no doubt about what his school had done for 

his confidence.  

Within the schools, the sense of community is strong. The pupils know one another well. They accept one another’s 

strengths in a matter-of-fact way and are sensitive to one another’s limitations. They support one another so that 

everyone is prepared to make an attempt in areas that are not their strongest. For example, in a Year 6 literacy 

session in one of the schools, when one of the lowest-attaining pupils volunteered to read, the rest of the class was 

clearly willing him to succeed and he read with the security of knowing that. When he finished, there were smiles of 

approval, with the other pupils taking pleasure from his success. 



9 
 

The headteachers of the three schools have a clear and uncompromising vision for their school, communicated with 

unremitting directness to everyone connected with it. Their vision anchors the structures and systems of the school. 

As one headteacher put it: ‘I am proud of my values and I want them to seep into the very brickwork of this school.’ 

High expectations for all are the foundation; teachers demand much from their pupils and give them support at a 

high level too. The pupils almost always respond positively.  

Leadership and teamwork.  

Staff take their lead from the headteachers not only in establishing academic standards but also in their interactions 

with one another, with pupils and with parents. The headteachers lead by example; they are authoritative and they 

command loyalty. Although they are seen by staff as strong personalities, they are also perceived as valuing the 

contribution of others, listening to their views, delegating effectively and cultivating a strong corporate approach. 

Staff in all the schools stressed the importance of working in a team where everyone shares the same values and 

standards. . 

The three headteachers had all been in post for some years. All showed a strong drive and determination in 

implementing the aims of the school. All three have faced significant obstacles to achieving their aspirations for their 

schools. Difficult decisions have not been avoided, although some have caused much anxiety. This has been 

especially the case in ensuring consistently high-quality teaching.  

If the drive to implement the aims of these schools comes from the headteachers, it is shared and reinforced by the 

staff. All the schools go to great lengths to ensure that the staff they employ are not only good teachers but share 

the school’s central ideals. A rigorous selection process is adopted. The majority of teachers employed in the schools 

in the past few years have been well known to the schools following initial teacher training placements in them.  

The work of the schools is monitored at all levels. Setting targets is an important feature of the teaching and the 

approach to behaviour. One teacher described how they were required to monitor which pupils were chosen for 

prizes in the ‘good work’ assembly. One headteacher monitors which pupils are asked questions and another 

regularly scrutinises which pupils are being punished for misdemeanours. There is no sign of any complacent belief 

that systems designed to promote equal opportunities, once in place, will simply run on unattended.  

Tradition and innovation  

The schools have not invented anything new. Their work is underpinned by conventional values. Pupils are expected 

to treat one another and the staff with respect; and they are taught to walk around school, line up properly and 

work quietly. All the schools have a school uniform. The pupils are clear about the standard of work that is 

acceptable, including such features as presentation and handwriting. Nothing new or remarkable here - but it is 

consistently taught and highlighted so that it becomes the accepted way.   

At the same time these schools are forward-thinking. They have a strong culture of reflection and development. 

Initiatives are embraced if they are thought to be good for the school. New ideas are assessed critically for the 

contribution they make to raising standards and the headteachers are not afraid to reject those that they feel will 

not.  

Willingness to experiment and take things on is seen throughout the schools. Recent developments have become 

established practice in them before they were common elsewhere. 

 Meeting special needs .  

All the schools give special needs a high priority. Considerable resources are deployed to support the pupils 

concerned. Making sure that they have access to the curriculum and achieve their potential is fundamental to the 

philosophy of these schools. The progress of these pupils is highlighted in the schools’ OFSTED reports. 

 Enriching the curriculum .  

Very good standards are achieved in English and mathematics in the schools. However, emphasis on these subjects 

does not deflect from the provision of a rich curriculum in other respects. The experience of pupils is broadened, 
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enabling them to bring an additional perspective and depth to their learning. For example, taking pupils to museums, 

to the ballet and the theatre is routine. During the HMI visits, one school was busy practising the gamelan for a 

musical performance; at another, a project was being exhibited for which pupils had written poems and created 

their own sculptures.  

Partnership with parents and the community   

Common to the schools are the quality of their contact with parents and the value they place on their active 

involvement in their children’s education. Building good contacts with parents does not necessarily come easily. Two 

of the headteachers admit to having been defensive with parents in the early days of their headship. It has taken 

time and commitment in all three schools to develop good links with parents and other sections of the community. 

Seeing the day-to-day contact with parents made it clear to inspectors that parents are comfortable in approaching 

staff. Parents feel welcome and valued and relationships are generally highly constructive. If there are problems with 

a child, parents are immediately involved. Great tenacity is shown in continuing dialogue with parents until problems 

are resolved. The degree of confidence that parents have in their schools is marked.  
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Appendix B – Ensuring the attainment of Black Pupils: School progression grid 
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Appendix C 

Resources to support practice in schools 
1. Useful links 

• Research from Lambeth 

https://www.lambeth.gov.uk/rsu/sites/www.lambeth.gov.uk.rsu/files/the_achievement_of_black_carib

bean_pupils_-_good_practice_2017_0.pdf 

• National strategies documents  : Excellence & Enjoyment: learning and teaching for Black children in the 

Primary Years 

https://www.egfl.org.uk/sites/default/files/School_effectiveness/equality/EMA/National%20Strategies-

%20Excellence%20and%20Enjoyment%20learning%20and%20teaching%20for%20Black%20children%20i

n%20the%20primary%20years.pdf    

• Believing in futures:Believing in children. A focus on provision for Black children in EYFS 

https://foundationyears.org.uk/wp-content/uploads/2011/10/Believing_in_Children.pdf  

• The Runnymede trust report into Race and Racism in English Secondary Schools (copy in folder) 

https://www.runnymedetrust.org/uploads/publications/pdfs/Runnymede%20Secondary%20Schools%20

report%20FINAL.pdf  

2. Useful organisations  

• Show Racism the Red Card (SRtRC) - https://www.theredcard.org/education  

SRtRC is the UK’s largest anti-racism educational charity. In addition to the direct education of young people 

and adults, SRtRC produces educational resources, to challenge misconceptions, stereotypes and negative 

attitudes in society. 

• EqualiTeach  - https://equaliteach.co.uk/?s=anti+racism  

Equaliteach is a not-for-profit organisation providing high quality, interactive training and support on issues 

of equality, diversity and inclusion. They have also devised an Equalities Award scheme that allows schools to 

build on their commitment to equality over time.  

• The Runnymede trust - https://www.runnymedetrust.org/about.html 

Runnymede is the UK's leading independent race equality think tank. They generate intelligence to challenge 

race inequality in Britain through research, network building, leading debate, and policy engagement. 

3. Talking about Racism with pupils 

There is a wide range of resources to support schools in working with pupils around the issues raised by the Black 

Lives Matter movement. These are sensitive subjects and any materials should be used carefully and with 

consideration. 

• A newsround special from America about George Floyd - https://www.bbc.co.uk/newsround/52978346    

• This has 2 videos about stereotyping and a question about ‘Am I racist?’ 

- https://www.childline.org.uk/info-advice/bullying-abuse-safety/crime-law/racism-racial-bullying/ 

• New EAL-friendly Black History resources for pupils - 

http://www.collaborativelearning.org/historyblack.html 

• Show Racism the Red Card resource - https://www.theredcard.org/shop/show-racism-the-red-card-film-

amp-education-pack  (£20) 

https://www.lambeth.gov.uk/rsu/sites/www.lambeth.gov.uk.rsu/files/the_achievement_of_black_caribbean_pupils_-_good_practice_2017_0.pdf
https://www.lambeth.gov.uk/rsu/sites/www.lambeth.gov.uk.rsu/files/the_achievement_of_black_caribbean_pupils_-_good_practice_2017_0.pdf
https://www.egfl.org.uk/sites/default/files/School_effectiveness/equality/EMA/National%20Strategies-%20Excellence%20and%20Enjoyment%20learning%20and%20teaching%20for%20Black%20children%20in%20the%20primary%20years.pdf
https://www.egfl.org.uk/sites/default/files/School_effectiveness/equality/EMA/National%20Strategies-%20Excellence%20and%20Enjoyment%20learning%20and%20teaching%20for%20Black%20children%20in%20the%20primary%20years.pdf
https://www.egfl.org.uk/sites/default/files/School_effectiveness/equality/EMA/National%20Strategies-%20Excellence%20and%20Enjoyment%20learning%20and%20teaching%20for%20Black%20children%20in%20the%20primary%20years.pdf
https://foundationyears.org.uk/wp-content/uploads/2011/10/Believing_in_Children.pdf
https://www.runnymedetrust.org/uploads/publications/pdfs/Runnymede%20Secondary%20Schools%20report%20FINAL.pdf
https://www.runnymedetrust.org/uploads/publications/pdfs/Runnymede%20Secondary%20Schools%20report%20FINAL.pdf
https://www.theredcard.org/education
https://www.theredcard.org/resources-and-activities
https://www.runnymedetrust.org/about.html
https://urldefense.proofpoint.com/v2/url?u=https-3A__www.bbc.co.uk_newsround_52978346&d=DwMFAg&c=HmJinpA0me9MkKQ19xEDwK7irBsCvGfF6AWwfMZqono&r=QP6hOq2nUcv4tSkUF-hfsu1Zwc8AXImEChnccS7DXco&m=oPuWtWy_LRXD_v4nvWsZJaniHS3CNEN6VRYAy8lg-cI&s=7Sf2Hn3FR-IcHoJEvm9XuS7ZFjAYUDNPuah5F-_2mN0&e=
https://urldefense.proofpoint.com/v2/url?u=https-3A__www.childline.org.uk_info-2Dadvice_bullying-2Dabuse-2Dsafety_crime-2Dlaw_racism-2Dracial-2Dbullying_&d=DwMFAg&c=HmJinpA0me9MkKQ19xEDwK7irBsCvGfF6AWwfMZqono&r=QP6hOq2nUcv4tSkUF-hfsu1Zwc8AXImEChnccS7DXco&m=oPuWtWy_LRXD_v4nvWsZJaniHS3CNEN6VRYAy8lg-cI&s=f2s0QkWEQhybFt5dKpV1N0nwfE2LAyzc8vRUh1F5tDE&e=
http://www.collaborativelearning.org/historyblack.html
https://www.theredcard.org/shop/show-racism-the-red-card-film-amp-education-pack
https://www.theredcard.org/shop/show-racism-the-red-card-film-amp-education-pack
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• Equaliteach Reject Racism resources - https://www.equaliteach.co.uk/for-schools/classroom-

resources/reject-racism/ .   

o This website also provides a booklist to support schools in developing diversity in the texts they 

share with KS3&4 pupils.  https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-

Diversity-in-the-Classroom.pdf 

o This website also provides a booklist to support schools in developing diversity in the texts they 

share with pupils from EYFS to Key Stage 2 https://equaliteach.co.uk/wp-

content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf 

 
4. Background reading/resources for school staff and governors 

 

• The Good Immigrant: edited by Nikesh Shukla    

• Anti-racism, fixed growth mind set (copy in pack) 

• Equaliteach Reject Racism resources https://equaliteach.co.uk/for-schools/classroom-

resources/reject-racism/ 

• Representation is not Decolonisation https://theteach 

erist.com/2020/06/02/representation-decolonise/ 

• Anti-racism resource for beginners  http://antiracismforbeginners.com/ 

A compilation of resources for those approaching ant-racism work for the first time. 

 

 

  

https://www.equaliteach.co.uk/for-schools/classroom-resources/reject-racism/
https://www.equaliteach.co.uk/for-schools/classroom-resources/reject-racism/
https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf
https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf
https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf
https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf
https://theteacherist.com/2020/06/02/representation-decolonise/
https://theteacherist.com/2020/06/02/representation-decolonise/
https://theteacherist.com/2020/06/02/representation-decolonise/
http://antiracismforbeginners.com/
https://theteacherist.com/
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Appendix D 

Diversifying the Primary Curriculum 
This document has been produced to support Merton schools in considering how they might broaden their curricula, 

integrating wider British and World history so that all pupils are able to see themselves in their school’s curriculum 

offer. This work is suggested in addition to any projects carried out for Black History month and should acknowledge 

the contributions of all cultures and ethnicities in Modern Britain. 

Some of the materials will need careful thought before they are shared and discussed with children.  

History KS2 

https://www.100greatblackbritons.co.uk/docs/black%20people%20in%20Britain-

before%20the%20slave%20trade.pdf 

https://www.100greatblackbritons.co.uk/docs/introductiontoblackleadersinbritain.pdf 

The Romans 

 

https://www.history.co.uk/article/the-history-of-black-britain-roman-africans 

http://www.romansrevealed.com/index.html 

https://blackpresence.co.uk/first-black-person-england/ 

The Tudors 

 

 

https://www.blackhistorymonth.org.uk/article/section/author-and-historians/black-

tudors-a-peak-into-the-lives-of-ten-people-of-the-african-diaspora-in-tudor-

britain/#:~:text=They%20came%20to%20England%20from,paid%20wages%20like%20o

ther%20Tudors. 

https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/blanke.htm - 

John Blanke, Trumpeter 

https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/settlers.htm 

https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/elizabeth.ht

m 

http://www.blackhistory4schools.com/tudors/  

  

https://www.100greatblackbritons.co.uk/docs/black%20people%20in%20Britain-before%20the%20slave%20trade.pdf
https://www.100greatblackbritons.co.uk/docs/black%20people%20in%20Britain-before%20the%20slave%20trade.pdf
https://www.100greatblackbritons.co.uk/docs/introductiontoblackleadersinbritain.pdf
https://www.history.co.uk/article/the-history-of-black-britain-roman-africans
http://www.romansrevealed.com/index.html
https://blackpresence.co.uk/first-black-person-england/
https://www.blackhistorymonth.org.uk/article/section/author-and-historians/black-tudors-a-peak-into-the-lives-of-ten-people-of-the-african-diaspora-in-tudor-britain/#:~:text=They%20came%20to%20England%20from,paid%20wages%20like%20other%20Tudors.
https://www.blackhistorymonth.org.uk/article/section/author-and-historians/black-tudors-a-peak-into-the-lives-of-ten-people-of-the-african-diaspora-in-tudor-britain/#:~:text=They%20came%20to%20England%20from,paid%20wages%20like%20other%20Tudors.
https://www.blackhistorymonth.org.uk/article/section/author-and-historians/black-tudors-a-peak-into-the-lives-of-ten-people-of-the-african-diaspora-in-tudor-britain/#:~:text=They%20came%20to%20England%20from,paid%20wages%20like%20other%20Tudors.
https://www.blackhistorymonth.org.uk/article/section/author-and-historians/black-tudors-a-peak-into-the-lives-of-ten-people-of-the-african-diaspora-in-tudor-britain/#:~:text=They%20came%20to%20England%20from,paid%20wages%20like%20other%20Tudors.
https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/blanke.htm
https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/settlers.htm
https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/elizabeth.htm
https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/elizabeth.htm
http://www.blackhistory4schools.com/tudors/
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The Victorians 

 

https://www.english-heritage.org.uk/learn/teaching-resources/-learn-black-lives-in-

britain/ 

https://edition.cnn.com/style/article/black-chronicles-ii/index.html 

https://eastendwomensmuseum.org/blog/annie-brewster-the-london-hospitals-nurse-

ophthalmic – Annie Brewster 

https://www.bbc.co.uk/news/world-south-asia-12670110 - Abdul Karim & Queen 

Victoria 

http://www.blackhistory4schools.com/1750-1900/ 

History KS1 

Significant people  

 

https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/blanke.htm 

https://www.blackhistorymonth.org.uk/article/section/real-stories/the-african-

princess-sarah-forbes-bonetta/ 

https://www.pbs.org/education/blog/ten-black-scientists-that-science-teachers-

should-know-about-and-free-resources - Mae Carol Jemison – first African American 

woman in space 

https://www.womenshistory.org/education-resources/biographies/mary-mahoney - 

Mary Eliza Mahoney 

https://eastendwomensmuseum.org/blog/annie-brewster-the-london-hospitals-nurse-

ophthalmic - Annie Brewster 

https://www.history.com/news/8-black-inventors-african-

american#:~:text=The%20light%20bulb%20itself%20was,African%2DAmerican%20inve

ntor%20Lewis%20Latimer. 

https://www.womenshistory.org/education-resources/biographies/bessie-coleman  

Explorers  

 

https://en.wikipedia.org/wiki/Pedro_Alonso_Ni%C3%B1o – Pedro Alonso Nino, 

Columbus’ black navigator 

https://www.havehalalwilltravel.com/the-stories-of-these-6-incredible-muslim-

explorers-will-inspire-you-to-travel 

  

https://www.english-heritage.org.uk/learn/teaching-resources/-learn-black-lives-in-britain/
https://www.english-heritage.org.uk/learn/teaching-resources/-learn-black-lives-in-britain/
https://edition.cnn.com/style/article/black-chronicles-ii/index.html
https://eastendwomensmuseum.org/blog/annie-brewster-the-london-hospitals-nurse-ophthalmic
https://eastendwomensmuseum.org/blog/annie-brewster-the-london-hospitals-nurse-ophthalmic
https://www.bbc.co.uk/news/world-south-asia-12670110
http://www.blackhistory4schools.com/1750-1900/
https://www.nationalarchives.gov.uk/pathways/blackhistory/early_times/blanke.htm
https://www.blackhistorymonth.org.uk/article/section/real-stories/the-african-princess-sarah-forbes-bonetta/
https://www.blackhistorymonth.org.uk/article/section/real-stories/the-african-princess-sarah-forbes-bonetta/
https://www.pbs.org/education/blog/ten-black-scientists-that-science-teachers-should-know-about-and-free-resources
https://www.pbs.org/education/blog/ten-black-scientists-that-science-teachers-should-know-about-and-free-resources
https://www.womenshistory.org/education-resources/biographies/mary-mahoney
https://eastendwomensmuseum.org/blog/annie-brewster-the-london-hospitals-nurse-ophthalmic
https://eastendwomensmuseum.org/blog/annie-brewster-the-london-hospitals-nurse-ophthalmic
https://www.history.com/news/8-black-inventors-african-american#:~:text=The%20light%20bulb%20itself%20was,African%2DAmerican%20inventor%20Lewis%20Latimer.
https://www.history.com/news/8-black-inventors-african-american#:~:text=The%20light%20bulb%20itself%20was,African%2DAmerican%20inventor%20Lewis%20Latimer.
https://www.history.com/news/8-black-inventors-african-american#:~:text=The%20light%20bulb%20itself%20was,African%2DAmerican%20inventor%20Lewis%20Latimer.
https://www.womenshistory.org/education-resources/biographies/bessie-coleman
https://en.wikipedia.org/wiki/Pedro_Alonso_Ni%C3%B1o
https://www.havehalalwilltravel.com/the-stories-of-these-6-incredible-muslim-explorers-will-inspire-you-to-travel
https://www.havehalalwilltravel.com/the-stories-of-these-6-incredible-muslim-explorers-will-inspire-you-to-travel
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Science KS2 

https://www.youtube.com/watch?v=wtILcA0ww-Y – Inspiring Scientists: Scientist’s childhoods 

https://www.stem.org.uk/resources/collection/4372/inspiring-scientists?page=1 

Animals including 

humans Yr 6 

https://www.stem.org.uk/resources/elibrary/resource/228608/mah-hussain-

gambles 

https://www.stem.org.uk/resources/elibrary/resource/228613/mark-

richards#&gid=undefined&pid=1 

Electricity Yr 6 https://www.stem.org.uk/elibrary/resource/36775#&gid=undefined&pid=2 

Light Yr 6 https://www.stem.org.uk/elibrary/resource/36773#&gid=undefined&pid=3 

http://www.ibnalhaytham.com/discover/who-was-ibn-al-haytham/ 

Properties and changes 

to materials Yr 5 

https://www.stem.org.uk/resources/elibrary/resource/228607/harry-bhadeshia 

Earth and Space Yr 5 https://www.stem.org.uk/elibrary/resource/36774 

Animals including 

humans Yr 3 

https://www.stem.org.uk/resources/elibrary/resource/228594/charlotte-

armah#&gid=undefined&pid=1 

Rocks & fossils Yr 3 https://www.sciencebuddies.org/blog/stem-for-everyone-geerat-vermeij – Geerat 

Vemeij, blind paleontologist 

Maths KS2 

Volume https://www.stem.org.uk/resources/elibrary/resource/228613/mark-

richards#&gid=undefined&pid=1 

Algebra https://www.famousscientists.org/muhammad-ibn-musa-al-khwarizmi/ 

Geometry https://www.atm.org.uk/write/MediaUploads/Conference/2019%20Conference/Sp

eakers/Art_in_the_Mathematics_classroom.pdf 

 

“Children’s books can act as mirrors, to reflect the readers’ own lives, but also as windows so readers can 

learn about, 

understand and appreciate the lives of others.” 

Representation of people of colour among children’s book authors and illustrators, Booktrust April 2019 

English 

There were 11,011 children’s books published in the UK in 2018. Of these 743 featured BAME characters. 7% of 

the children’s books published in 2018 featured BAME characters, up from 4% in 2017. 4% of the children’s 

books published in the UK in 2018 had a BAME main character, up 

https://www.youtube.com/watch?v=wtILcA0ww-Y
https://www.stem.org.uk/resources/collection/4372/inspiring-scientists?page=1
https://www.stem.org.uk/resources/elibrary/resource/228608/mah-hussain-gambles
https://www.stem.org.uk/resources/elibrary/resource/228608/mah-hussain-gambles
https://www.stem.org.uk/resources/elibrary/resource/228613/mark-richards#&gid=undefined&pid=1
https://www.stem.org.uk/resources/elibrary/resource/228613/mark-richards#&gid=undefined&pid=1
https://www.stem.org.uk/elibrary/resource/36775#&gid=undefined&pid=2
https://www.stem.org.uk/elibrary/resource/36773#&gid=undefined&pid=3
http://www.ibnalhaytham.com/discover/who-was-ibn-al-haytham/
https://www.stem.org.uk/resources/elibrary/resource/228607/harry-bhadeshia
https://www.stem.org.uk/elibrary/resource/36774
https://www.stem.org.uk/resources/elibrary/resource/228594/charlotte-armah#&gid=undefined&pid=1
https://www.stem.org.uk/resources/elibrary/resource/228594/charlotte-armah#&gid=undefined&pid=1
https://www.sciencebuddies.org/blog/stem-for-everyone-geerat-vermeij
https://www.stem.org.uk/resources/elibrary/resource/228613/mark-richards#&gid=undefined&pid=1
https://www.stem.org.uk/resources/elibrary/resource/228613/mark-richards#&gid=undefined&pid=1
https://www.famousscientists.org/muhammad-ibn-musa-al-khwarizmi/
https://www.atm.org.uk/write/MediaUploads/Conference/2019%20Conference/Speakers/Art_in_the_Mathematics_classroom.pdf
https://www.atm.org.uk/write/MediaUploads/Conference/2019%20Conference/Speakers/Art_in_the_Mathematics_classroom.pdf
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from 1% in 2017. Over a quarter of the books submitted only featured BAME presence in the form of 

background characters. 

Reflecting Realities, CLPE September 2019 

33.5% of pupils of primary school age are of minority ethnic origins  

Schools, pupils and their characteristics, January 2019 

The following websites provide booklists to support schools in developing diversity in the texts they share with 

pupils. 

• https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf 

• https://www.worldbookday.com/resource/brilliant-bame-brilliant-reading-ideas/ 

• https://www.bagsofbooklists.com/cultural-diversity-childrens-

books/?mc_cid=3cb42fbb4a&mc_eid=254d236096 

• https://literacytrust.org.uk/resources/black-lives-matter-book-lists-ages-0-

16/?mc_cid=cf697d947d&mc_eid=a4b5645a41 

  

 

  

https://equaliteach.co.uk/wp-content/uploads/2017/08/Reflecting-Diversity-in-the-Classroom.pdf
https://www.worldbookday.com/resource/brilliant-bame-brilliant-reading-ideas/
https://www.bagsofbooklists.com/cultural-diversity-childrens-books/?mc_cid=3cb42fbb4a&mc_eid=254d236096
https://www.bagsofbooklists.com/cultural-diversity-childrens-books/?mc_cid=3cb42fbb4a&mc_eid=254d236096
https://literacytrust.org.uk/resources/black-lives-matter-book-lists-ages-0-16/?mc_cid=cf697d947d&mc_eid=a4b5645a41
https://literacytrust.org.uk/resources/black-lives-matter-book-lists-ages-0-16/?mc_cid=cf697d947d&mc_eid=a4b5645a41
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Appendix D  

Equalities Awards 
Equaliteach  https://www.equalitiesaward.co.uk/the-award 

 
The Equalities Award provides support and guidance for schools to effectively promote equality, diversity 
and inclusion and allows schools to showcase their commitment to equality. 
The Award has been designed by a team of equality and education experts to allow schools to fulfil their 
statutory duties to: 
• Eliminate discrimination, advance equality of opportunity, and foster good relations (Equality Act 

2010) 
• Promote community cohesion (Education and Inspections Act 2006) 
• Prevent people from being drawn into terrorism (Counter Terrorism and Security Act 2015) 
• Safeguard children and promote spiritual moral, social and cultural development (Education Act 

2002) 
 
There are Bronze, Silver and Gold Awards, allowing schools to work at an achievable level and build upon a 
commitment to equality over time. Schools can progress through the levels as their equalities work 
develops. 
 
When a school signs up for an Equalities Award package, they will receive a comprehensive Welcome Pack 
and access to their own password protected online audit toolkit. A member of the EqualiTeach team will 
come and visit the school to meet with a senior leader, conduct a learning walk and provide guidance to 
support the school to start their journey. EqualiTeach’s team is also available to provide telephone and e-
mail advice. Upon completion of the Award the school receives an electronic portfolio, alongside a 
certificate or plaque and license to use the Equalities Award logo. 
 

The Race And Conscious Equality Charter Mark https://www.figtreeinternational.org.uk/race-charter-
mark 

The Schools, Students and Teachers network (SSAT) and Fig Tree International have worked in partnership 
to develop the Race and Conscious Equality (RACE) Charter Mark for schools, academies, colleges and 
centres, both in the state and private sectors. The Charter Mark is for those institutions that wish to 
demonstrate their commitment to action and improvement in relation to race equality in all aspects of 
their work, as educators, employers and community leaders.  

The RACE Charter Mark offers a formal way of championing race equality and confirming to all 
stakeholders that the school is prioritising an inclusive culture where staff, students, parents and partners 
of all ethnicities are valued. The Charter Mark process results in an action plan, which works alongside the 
organisation’s strategic planning documentation and is reviewed regularly to ensure that progress is being 
made and sustained.  

  

https://www.equalitiesaward.co.uk/the-award
https://www.figtreeinternational.org.uk/race-charter-mark
https://www.figtreeinternational.org.uk/race-charter-mark
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Appendix E 
REVIEW 

Anti-racism curriculum review (primary) 
Review your whole curriculum for anti-racism and inclusivity, so you can pinpoint where the weaknesses or gaps 

are in each subject, and take steps to address them. 

How to use this document 

This review should be the first step to understanding the gaps in your curriculum when it comes to anti-racism, diversity and inclusivity. 

Find out more about the review process (who should do it, how long it should take and what you should look at) in our article Anti-racism: how to review and re-frame your 
curriculum. 

Read each question below, then follow the next steps depending on your answer. 

History 

QUESTION YES/NO/NOTES NEXT STEPS  

Is the history of BAME people taught mainly during Black 
History Month? Do staff feel that this means BAME history 
is ‘covered’ and therefore less of a priority the rest of the 
year? 

 If yes: 

• Make sure staff know that BAME history should be taught all 
year round, and included in all relevant schemes of work, not 
just during October 

• Apply the questions and next steps below to all teaching, all 
year round 

• Consider adding a box to the top of your lesson plan template 
that lists the protected characteristics of the Equality Act, for 
staff to check that they’re including a diversity of examples in 
their planning and teaching 

https://schoolleaders.thekeysupport.com/uid/7c0d59b0-2f3a-42dd-a33b-cca84d729727/
https://schoolleaders.thekeysupport.com/uid/7c0d59b0-2f3a-42dd-a33b-cca84d729727/
https://www.legislation.gov.uk/ukpga/2010/15/section/4
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QUESTION YES/NO/NOTES NEXT STEPS  

Where does the history of non-European people and 
cultures begin across your curriculum? For example, 
does the history of Africa begin with slavery? Or the point 
at which Britain abolished slavery? Does the history of 
India begin with the East India Company? 
 

 • Include non-European people’s pre-colonial history, so that 
history doesn’t begin at the point of colonisation, e.g. teach 
about the West African Kingdoms before you teach about 
slavery, to provide context of the rich history that came before 

• Have a look at the learning resources from The Black 
Curriculum to support you with this 

Where does the history of ethnic groups within Britain 
begin in your curriculum? Does it imply that there were no 
non-white people in Britain before the Windrush 
generation? 

 • Make sure the history of Britain’s ethnic groups are reflected 
broadly across your curriculum and within all topics, e.g. 
including Black Tudors, Black Romans, and the Caribbean, 
African and Indian soldiers who fought for Britain in both World 
Wars 

• Watch the BBC series Black and British or read David Olusoga’s 
book Black and British: A Forgotten History  

• Read books such as Inglorious Empire by Shashi Tharoor 

• Have a look at the learning resources from The Black 
Curriculum to support you with this 

Look at the ethnic groups that make up your school 
community. Does the history that’s being taught reflect 
their experiences and the experiences of their families and 
ancestors? 
 

 If no: 

• Pupils’ own experiences and those of their families and 
communities should be reflected in the history that you teach  

• For example, if you have pupils of Caribbean heritage, it’s 
especially important that you teach about The Empire Windrush 
(although this topic should be taught as part of British history 
regardless); if you have pupils of Indian, Pakistani and 
Bangladeshi heritage, it’s important that you teach about the 
partition of India 

• While it’s important that your pupils see themselves reflected in 
the curriculum, it’s also important to remember that the past is 
diverse. Your history curriculum should reflect this, irrespective 
of your school context 

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z883gk7
https://www.theblackcurriculum.com/ourcurriculum
https://www.theblackcurriculum.com/ourcurriculum
https://www.bbc.co.uk/programmes/b082x0h6
https://www.panmacmillan.com/authors/david-olusoga/black-and-british/9781447299769
https://www.penguin.co.uk/books/307759/inglorious-empire/9780141987149.html
https://www.theblackcurriculum.com/ourcurriculum
https://www.theblackcurriculum.com/ourcurriculum
https://www.bbc.co.uk/newsround/43793769
https://www.bbc.co.uk/newsround/46428985
https://www.bbc.co.uk/newsround/46428985
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QUESTION YES/NO/NOTES NEXT STEPS  

Does Black history focus on American history rather than 
British history, e.g. slavery in America and the American 
civil rights movement? 

 If yes: 

• When teaching about slavery, talk about Britain’s central role in 
the slave trade and the fact that although Britain brought in a law 
to ban slavery, it continued, if not stepped up, its colonisation 
activities across the globe 

• Although it’s still important to teach about the civil rights 
movement, make sure you include struggles in Britain for equal 
rights too, such as the Bristol Bus Boycott or the origins of 
Notting Hill Carnival (the geographically closer to your school 
the better) 

Does the history you teach enforce “white saviour 
narratives”, e.g. do you focus on white abolitionists such 
as William Wilberforce when teaching the abolition of 
slavery?  

 If yes: 

• Where possible, make sure people of ethnic groups are active 
figures in stories about their own persecution, e.g. teach about 
Black abolitionists such as Olaudah Equiano 

Are BAME people overwhelmingly presented as victims of 
history, rather than active participants? 

 If yes: 

• Include discussions of BAME historical figures whose 
contributions and achievements are not only related to their 
race, e.g. Mary Seacole; the Oba of Benin 

• For support with this, have a look at the history teacher-run 
Instagram account The history corridor for ideas of diverse 
figures from history to include 

Do you discuss and teach about race and racism outside 
of topics that are explicitly “about” race, e.g. the civil rights 
movement? 

 If no: 

• Don’t forget to include discussions of race and racism when 
teaching topics such as the Victorians or World War 2 – there 
are few topics where this isn’t relevant in some way (again, 
watch the BBC series Black and British or read David Olusoga’s 
book Black and British: A Forgotten History) 
 

Do the history textbooks and resources you use enforce 
the stereotypes or inaccuracies discussed in the questions 
above (e.g. ignoring pre-colonial BAME history, focusing 
on American race relations rather than British race 
relations)?  

 If yes: 

• Avoid using textbooks or resources that enforce these views, or 
contradict how you’re teaching history 

https://www.bbc.co.uk/bitesize/guides/zc92xnb/revision/1
https://www.bbc.co.uk/bitesize/guides/zc92xnb/revision/1
https://www.blackhistorymonth.org.uk/article/section/bhm-heroes/the-bristol-bus-boycott-of-1963/
https://www.bbc.co.uk/programmes/w3csyx4s
https://www.bbc.co.uk/programmes/w3csyx4s
https://www.instagram.com/thehistorycorridor/?hl=en
https://www.bbc.co.uk/programmes/b082x0h6
https://www.panmacmillan.com/authors/david-olusoga/black-and-british/9781447299769
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QUESTION YES/NO/NOTES NEXT STEPS  

Do history displays feature images of BAME people (not 
including Black History Month displays)? Do they reflect 
the inclusive way you’re aiming to teach history, prompted 
by the questions above? 

 If no: 

• Make sure your history displays include images of BAME people 
and historical figures (e.g. BAME soldiers in world wars, Black 
Victorians) – these images do exist, but you may need to look a 
bit harder to find them 

• While it’s important to make sure your pupils see themselves 
reflected in the curriculum, it’s also important to remember that 
the past is diverse. Your curriculum and displays should reflect 
this, irrespective of your school context 

English 

The first step to take is to improve diversity in your school’s books to support an anti-racist curriculum. This article contains a checklist (similar to this review tool) to help you 
review and improve diversity in your school’s fiction, non-fiction and picture books. Apply the checklist to the books on your English curriculum, and follow this up with the 
questions below. 

QUESTION YES/NO/NOTES NEXT STEPS 

Look at the ethnic groups that make up your school 
community. Are these ethnicities reflected in the 
characters and authors you study? Are these ethnicities 
reflected in author visits, or author displays around 
school? 
 

 If no: 

• Where possible, pupils’ own ethnicities and those of their 
families and communities should be reflected in the characters 
and authors that you teach, as well as in author visits and 
displays around school 

• While it’s important to make sure your pupils see themselves 
reflected in the curriculum, it’s also important to remember that 
literature is diverse. Your English curriculum should reflect this, 
irrespective of your school context 

Are white characters and names used as a default when 
writing as a class, e.g. when creating a story as a class or 
modelling how to write a non-fiction text? 

 If yes: 

• Make sure teachers vary the names they use as examples, so 
that all pupils see a range of ethnicities (including their own) 
reflected in whole-class writing activities 

https://www.theguardian.com/artanddesign/2014/sep/15/black-chronicles-ii-victorians-photography-exhibition-rivington-place
https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/specific-equality-considerations/how-to-improve-diversity-in-childrens-books-to-support-an-inclusive-curriculum/
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QUESTION YES/NO/NOTES NEXT STEPS 

Are white characters and names used as a default within 
comprehension or spelling/phonics activities? 

 If yes: 

• Avoid using resources or textbooks where this is the default – 
your pupils should see a range of ethnicities reflected in the 
activities they complete 

Geography 

QUESTION YES/NO/NOTES NEXT STEPS 

Do you use/display maps based on the Mercator 
projection?  

 If yes: 

• Be aware that this map (developed in 1569) exaggerates some  
countries and continents at the expense of others, which are 
shrunk 

• If you use this map, talk to pupils about who created it, for 
what purpose, and how it should be interpreted. Have a look at 
this learning activity about map projections to support you with 
this 

• Although no world map is perfect (it’s always flattening the 
curve of the Earth), consider using the more accurately scaled 
Peters projection  

Does your geography curriculum provide a global 
overview, or does it focus primarily on western continents 
and countries? 
 
 

 If no: 

• As much as possible, make sure your curriculum provides a 
balanced, global overview of countries and cultures around the 
world 

• Have a look at this blog post for help on teaching sensitive 
topics in geography 

Is UK geography taught with a world perspective, related 
to the geography and people of other countries and set 
within a global context? 

 If no: 

• Make sure staff teach UK geography in relation to the 
geography of other countries and within a global context, e.g. 
drawing parallels between the 4 countries of the UK and the 
provinces of Pakistan 

https://www.britannica.com/science/Mercator-projection
https://www.britannica.com/science/Mercator-projection
https://www.nationalgeographic.org/activity/investigating-map-projections/
https://www.oxfordcartographers.com/our-maps/peters-projection-map/
https://timmanson.wordpress.com/2020/06/10/teaching-sensitive-topics-in-geography/
https://timmanson.wordpress.com/2020/06/10/teaching-sensitive-topics-in-geography/
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QUESTION YES/NO/NOTES NEXT STEPS 

Look at the ethnic groups that make up your school 
community. Does the geography that’s being taught reflect 
their heritage and the heritage of their families? 
 

 If no: 

• Pupils’ own ethnicity and those of their families and 
communities should be reflected in the geography you teach, 
e.g. studying certain countries if many pupils have family living 
there 

• Encourage teachers to create a world map display in their 
classroom that shows where in the world pupils identify as 
being from – see an example here 

Are developing countries discussed and presented in a 
stereotypical way, in line with negative portrayals in the 
media? For example, do the only images pupils see of 
adults and children from the developing world present 
them as people to be pitied e.g. victims of famine? 

 If yes: 

• Challenge pupils’ preconceptions and stereotypes about the 
developing world 

• Avoid using textbooks that perpetuate these ideas through 
images 

• Provide a range of images of developing countries to offset 
negative representations in the media 

• Use strategies to unpick ‘unconscious bias’ such as asking 
pupils to jot down or draw 5 things that come to mind when 
they think of Africa. Then show them cities with skyscrapers 
from African countries and discuss where preconceptions and 
stereotypes may have come from 

RE 

QUESTION YES/NO/NOTES NEXT STEPS 

Do pupils learn about a variety of world religions and a 
diversity of world views?  

 If no: 

• Make sure religions are taught in a global context, not just 
focused on the UK or European countries 

• Make cross-curricular links here with your geography 
curriculum, which should also be taught from a global 
perspective 

https://www.pinterest.co.uk/pin/423127327476041241/
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QUESTION YES/NO/NOTES NEXT STEPS 

Do representatives from a range of faith communities visit 
your school, and do you visit a range of places of worship, 
including those that are places of worship for your pupils 
and/or their families?  

 If no: 

• Make sure representatives from a range of faith communities 
visit your school and that you visit a range of places of 
worship, including those that are places of worship for your 
pupils and/or their families 

• Make sure you choose diverse representatives who provide 
positive role models (e.g. in terms of gender) 

Do you explore diversity within particular religious and 
faith traditions, or do you tend to represent religions as 
mono-cultural? 

 If no: 

• Where possible, make sure you show culturally diverse 
representations of different faiths in displays, videos and 
textbooks, e.g. showing that Christians are not always white, 
Muslims are not always Asian 

• Teachers should use examples of religious practices that 
come from a variety of societies and cultures, e.g. showing 
how the same religious festival is celebrated differently around 
the world 

• Teach values that are common to all or most faiths (e.g. 
kindness, charity) to show how all humans share the same 
ideals 

Is RE used as an opportunity to discuss diversity, equality 
and tolerance, with specific links made to anti-racism? 

 If no: 

• Pupils should learn how religions explore social and moral 
issues with links made to equality and anti-racism, e.g. the 
importance of equality of all human beings in Islam 

• Use moral stories from different faiths to teach about struggles 
for justice and tolerance 

• Make cross-curricular links with your PSHE curriculum here  
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QUESTION YES/NO/NOTES NEXT STEPS 

Are religious figures often portrayed (in worksheets, 
displays, textbooks) as white, e.g. is Jesus shown with 
blond hair and blue eyes? 

 If yes: 

• Discuss the most likely ethnicity of different religious figures 
based on where they lived 

• Show a variety of different depictions of religious figures 
(where appropriate), and discuss how and why they’ve been 
represented in different ways throughout history, e.g. due to 
cultural stereotypes 

Art and design 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME artists well-represented in the artists you 
study? 

 • Aim for at least 30% of the artists on your curriculum to be 
from a BAME background. Consider including a thumbnail 
image of the artists you study on your curriculum maps or 
planning template, as a reminder 

• For ideas of who to include, have a look at The National 
Portrait Gallery’s list of BAME artists 

• For more support, have a look at this blog post on how to plan 
an integrated primary school art curriculum 

Are British BAME artists well-represented in the artists 
you study? 
 

 • Try to include as many BAME British artists as you can (not 
just global or American artists), e.g. Steve McQueen 

• For ideas of who to include, have a look at this list of ten Black 
British artists to celebrate 

https://www.npg.org.uk/collections/search/group/1343/BAME%20artists
https://theprimaryartclass.com/2019/10/21/ways-of-linking-art-design-to-other-curriculum-areas/
https://theprimaryartclass.com/2019/10/21/ways-of-linking-art-design-to-other-curriculum-areas/
https://artuk.org/discover/stories/ten-black-british-artists-to-celebrate
https://artuk.org/discover/stories/ten-black-british-artists-to-celebrate
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QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME people depicted in the art you study?  • Aim for at least 30% of the figurative artworks you study (that 
depict people) to depict BAME people  

• For ideas, have a look at the National Portrait Gallery’s list of 
BAME sitters and this article: Reponses to Tate’s collection by 
their BAME network  

• Make cross-curricular links with your history and English 
curriculums here, discussing why BAME people may be under-
represented in historical paintings (e.g. Victorian portraits) 
even if BAME people lived in Britain at the time 

Do you include artistic traditions and designs from 
different countries and cultures around the world, 
including those that are significant to pupils, their families 
and communities? 

 • Where appropriate, try to include artistic traditions that are 
significant to your pupils, their families and communities, e.g. 
studying Rangoli patterns  

• Make sure these traditions are taught appropriately and 
sensitively – encourage teachers to familiarise themselves with 
the history and significance of these traditions before teaching 
them   

 

Music 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME musicians and composers represented 
positively across all genres of music on your curriculum? 

 • Aim for at least 50% of the musicians/composers on your 
curriculum to be from a BAME background. Consider including 
a thumbnail image of the musicians/composers you study on 
your curriculum maps or planning template, as a reminder 

• Make sure BAME musicians/composers appear across all 
genres pupils study, e.g. including Black classical musicians 

• This blog post includes recommendations for Black British 
artists and bands to include 

https://www.npg.org.uk/collections/search/group/1345
https://www.tate.org.uk/art/online-guide/responses-tates-collection-our-bame-network
https://www.tate.org.uk/art/online-guide/responses-tates-collection-our-bame-network
https://www.classicfm.com/discover-music/black-musicians-pioneering-in-classical-music/
https://www.nateholdermusic.com/post/why-protest-music-lessons-in-2020-must-be-different
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you study music from a variety of different cultures?   If no: 

• Include music from a variety of non-western cultures 

• For support with this, have a look at this blog post on 
decolonising the music curriculum and these decolonising 
resources for music teachers 

Do you study, or make reference to, instruments from 
non-western cultures? 

 If no: 

• Look at and reference instruments from non-western cultures, 
and make connections between western and non-western 
instruments 

• Think about challenging the traditional western instrument 
families – see this blog post for a step-by-step guide 

Do you study musical traditions that are significant to 
pupils, their families and communities? 

 If no: 

• All cultures have rich musical traditions. Find ways to include 
these in your curriculum, e.g. learning about Bhangra music if 
you have pupils of Indian and Pakistani heritage 

• Make sure these traditions are valued and used appropriately 
and sensitively – encourage teachers to familiarise themselves 
with the history and significance of these traditions before 
teaching them   

Design and technology 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME designers/engineers/architects represented 
across all areas of your curriculum? 

 If no: 

• Aim to include and mention as many BAME 
designers/engineers/architects as you can, e.g. Zaha Hadid 

• Have a look at this list of designers, and this list of Black 
graphic designers and brand experts  

https://theteacherist.com/2020/05/03/decolonise-the-curriculum-music/
https://www.nateholdermusic.com/post/helpful-decolonising-resources-for-music-teachers
https://www.nateholdermusic.com/post/helpful-decolonising-resources-for-music-teachers
https://stevesmusicroom.wordpress.com/2020/06/28/flute-is-not-a-woodwind-instrument-re-imagining-challenging-western-instrument-families/
https://www.designdiversity.co.uk/inspirational-designers-2020
https://www.lucidpress.com/blog/8-black-branding-design-experts-to-follow
https://www.lucidpress.com/blog/8-black-branding-design-experts-to-follow
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you study and base case studies around products that 
have been designed by BAME people? 

 If no: 

• Aim to include as many products designed by BAME people as 
you can in your curriculum, e.g. 3-position traffic lights 
designed by Garrett Morgan 

Do activities, projects, materials and examples reflect a 
multicultural society, e.g. is the imagined “user” of a 
design project usually white and able-bodied? 
 
 

 If no: 

• Make sure the activities you set, materials you use and 
examples you draw on come from a range of different cultures, 
e.g. studying or using African wax print within textile design 

• For support with this, have a look at this podcast and 
resources on decolonising the D&T curriculum 

 

Modern languages 

QUESTION YES/NO/NOTES NEXT STEPS 

Do you teach languages in a way that reflects their 
cultural, social and historical contexts, e.g. talking about 
where the language is spoken and why? 
 
 

 If no: 

• Talk about where languages are spoken outside of their 
country of origin, e.g. French being spoken in West Africa, not 
just France 

• Make cross-curricular links with your history and geography 
curriculums here 

• Take examples of the language you’re teaching from the wide 
range of places it’s spoken, not just Europe  

• Teach pupils about ways in which languages have borrowed 
from and influenced each other over time 

https://alisonhardy.work/resources/decolonising-the-dt-curriculum/
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QUESTION YES/NO/NOTES NEXT STEPS 

When speakers of languages are represented (in videos, 
recording, resources, displays, textbooks), are they 
usually white? 

 If yes: 

• Aim for diversity when representing speakers of the language 
you’re teaching, e.g. France is a multicultural country, so try to 
reflect this is in the resources you use 

• Include representations of speakers of the language from 
around the world, not just within the country of origin 

Do you explore the traditions and cultures of the cultures 
and societies where the languages you teach are spoken? 
Are stereotypes actively challenged? 
 
 

 • Create opportunities to explore the traditions and cultures of 
the cultures and societies where the languages you teach are 
spoken 

• Actively challenge any stereotypes pupils may have about 
certain countries or languages 

Is bilingualism and multilingualism celebrated and shown 
to be widespread throughout the world? Do bilingual or 
multilingual pupils see this as a strength and something to 
be proud of, or do they see it as “unrelated” to the 
languages they learn at school? 

 • Show pupils that bilingualism and multilingualism are 
widespread throughout the world 

• Celebrate pupils that speak more than one language, and give 
them opportunities to talk about this if they want to 

• Make links between the language being taught and pupils’ 
home language(s) where possible 

• Refer to research that shows that pupils who speak at least 2 
languages find it easier to learn a new language (for example, 
see here and here) 

• Make sure that displays, signs, resources and books reflect 
the different languages spoken in your school 

 

 

 

https://www.sciencedaily.com/releases/2011/02/110201110915.htm
https://www.eurekalert.org/pub_releases/2017-10/gumc-iyc092817.php
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Maths 

QUESTION YES/NO/NOTES NEXT STEPS 

Do you discuss the history of mathematics, and its global 
origins? 
 
 

 If no: 

• Don’t present maths as inherently western or European, e.g. 
implying that the history of maths begins with Ancient Greece 

• Talk about how modern mathematics is based on an Indian 
system, e.g. the first recorded use of the number zero was in 
India during the 3rd or 4th century 

• Talk about Islamic contributions to mathematics  

Are BAME mathematicians discussed and represented, 
e.g. in displays or textbooks (outside of Black History 
Month)? 

 If no: 

• Aim to represent BAME mathematicians all year round 

• Have a look at this video about Black heroes of mathematics 
by Dr Nira Chamberlain (president of the Institute of 
Mathematics and its Applications) and this list of 10 Indian 
mathematicians and their contributions   

• Make sure representations of people engaged in maths reflect 
a broad range of people from different ethnic backgrounds 

Are white people and names used as a default in word 
problems, or in pictorial representations? 

 If yes: 

• Make sure teachers vary the names they use, and the images 
they include in resources, so that all pupils see a range of 
ethnicities (including their own) reflected in maths lessons 

When studying patterns and shape, do you draw on a 
range of cultural traditions? 

 • When studying patterns and shape, draw on a range of cultural 
traditions, e.g. Islamic geometric patterns 

 

 

 

 

 

 

https://theconversation.com/five-ways-ancient-india-changed-the-world-with-maths-84332
https://theconversation.com/five-ways-ancient-india-changed-the-world-with-maths-84332
https://www.britannica.com/science/algebra/Islamic-contributions
https://youtu.be/o4SirMzizoo
https://famous-mathematicians.com/top-10-indian-mathematicians-contributions/
https://famous-mathematicians.com/top-10-indian-mathematicians-contributions/
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Science 

QUESTION YES/NO/NOTES NEXT STEPS 

If you teach the history of science, where does this history 
start? Do you teach about the global origins of science? 
 
 

 If no: 

• Don’t present science as inherently western or European, e.g. 
implying that the study of science began in Europe 

• Talk about the contributions from Egypt, Babylonia, India, 
China, e.g. the science of Ancient Egypt 

• When you teach about seasons and moon phases, discuss 
different calendars of the world, e.g. Babylonian, Somalian, 
Chinese, Islamic, Jewish, Julian 

Are BAME scientists discussed and represented, e.g. in 
displays or textbooks (outside of Black History Month)? 

 If no: 

• Aim to represent BAME scientists all year round 

• For ideas of who to include, have a look at these Black History 
Month science and medicine resources 

• Make sure representations of scientists (e.g. the default image 
of “a scientist”) reflect a broad range of people from different 
ethnic backgrounds 

Do you tend to use whiteness as the “default” for 
humans? Do the illustrations, images or diagrams of 
humans you use (in resources, on slides, or in textbooks) 
tend to be white? 

 If yes: 

• Show as much diversity as you can in the humans you 
represent 

 

 

 

https://www.ancient.eu/article/967/ancient-egyptian-science--technology/
https://www.blackhistorymonth.org.uk/section/science-and-medicine/
https://www.blackhistorymonth.org.uk/section/science-and-medicine/
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Computing 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME people discussed and represented as figures 
within the fields of computing and technology (outside of 
Black History Month)? 

 If no: 

• Aim to represent BAME figures within the fields of computing 
and technology, all year round – include historical pioneers 
and current leaders in these fields in your lessons where 
possible 

• For ideas of who to include, have a look at these lists of 
influential BAME tech leaders in the UK and 7 Black pioneers 
in computer science 

• Make sure representations of people interacting with 
technology (e.g. in displays) reflect a broad range of people 
from different ethnic backgrounds 

Are pupils taught to be critical and questioning of 
information online, and taught to see how it can be 
presented with a western bias? 

 If no: 

• Teach pupils to be critical and questioning of information 
online, and talk to them about how it can be presented with a 
western bias, e.g. online lists of 100 best 
authors/scientists/musicians being predominantly white and 
western  

• Make cross-curricular links with your history and geography 
curriculums here 

 

 

 

 

 

https://www.inclusiveboards.co.uk/ib100
https://blog.newrelic.com/culture/black-history-month-computer-science-infographic/
https://blog.newrelic.com/culture/black-history-month-computer-science-infographic/
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PE 

QUESTION YES/NO/NOTES NEXT STEPS 

Look at the sports, games and activities you teach in PE 
lessons. Are a disproportionate number of North American 
and European origin? 

 

 If yes: 

• Teach activities, dances and games from a range of different 
cultures (e.g. Indian dance) 

• Make sure teachers talk about these activities appropriately 
and sensitively – encourage teachers to familiarise themselves 
with the history and significance before teaching them (e.g. the 
religious significance of certain dances) 

• For ideas of activities to include have a look here 

• For more on this, read this blog post on decolonising the PE 
curriculum 

Do you adapt your lessons on fitness, health and diet to 
the specific ethnicities within your school? 
 

 If no: 

• Make yourself aware of health issues that are more prevalent 
among the ethnicities within your school, e.g. Type 2 Diabetes 
is more likely in people of South Asian, Black African and 
African-Caribbean descent (according to Diabetes UK) 

• Take steps to educate and advise pupils on how they can stay 
fit and healthy if they’re more at risk, e.g. preventative lifestyle 
changes for Type 2 Diabetes 

 

 

 

 

 

 

 

 

https://sites.google.com/site/multiculturalpe/website-builder
https://theteacherist.com/2019/09/28/decolonise-the-curriculum-pe/
https://theteacherist.com/2019/09/28/decolonise-the-curriculum-pe/
https://www.diabetes.org.uk/preventing-type-2-diabetes/diabetes-risk-factors
https://www.diabetes.org.uk/preventing-type-2-diabetes/can-diabetes-be-prevented
https://www.diabetes.org.uk/preventing-type-2-diabetes/can-diabetes-be-prevented
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PSHE and citizenship 

QUESTION YES/NO/NOTES NEXT STEPS 

Are respect, equality and diversity key features of your 
PSHE curriculum? Do you explore issues such as 
prejudice, discrimination, injustice, racism and anti-
racism? Do pupils revisit these themes regularly (rather 
than just at certain times of the year, e.g. Black History 
Month)? 

 
 
 
  

 • Make sure anti-racism is embedded throughout your curriculum, 
by exploring all of these issues. This can’t be delivered in a 
single lesson, or through annual events such as Black History 
Month (although these can enrich existing work within your 
curriculum) – it should be happening all year round 

• Have a look at this article from the PSHE Association to see 
examples of how you can provide anti-racism education through 
PSHE at every key stage 

• To support you to teach this, use books that address racism and 
anti-racism explicitly. For example, A kid's book about racism by 
Jelani Memory 

• Make cross-curricular connections with your humanities 
curriculums, where some of these issues will also be explored 

Do teachers take a “colour blind” approach when teaching 
issues such as equality in PSHE, e.g. saying “we’re all the 
same and race doesn’t matter”? 

 If yes: 

• Explain to staff why a “colour blind” approach to these issues 
isn’t helpful: children recognise race from a young age and if we 
don’t talk about it explicitly, misconceptions can go 
unchallenged and pupils who are BAME can be made to feel 
that their experiences and perspectives aren’t believed or don’t 
matter 

Does your curriculum give pupils the opportunity to reflect 
on how individuals’ behaviour, attitudes and biases affect 
others? Do you teach pupils how to recognise and 
challenge prejudice, stereotypes, discrimination and 
racism? 

 If no: 

• Give pupils opportunities to reflect on how behaviour, attitudes 
and biases affect others and how to recognise and challenge 
prejudice, stereotypes, discrimination and racism 

• Have a look at this article from the PSHE Association to see 
examples of how you can provide anti-racism education through 
PSHE at every key stage 

https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://www.youtube.com/watch?v=LnaltG5N8nE
https://www.youtube.com/watch?v=LnaltG5N8nE
https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
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QUESTION YES/NO/NOTES NEXT STEPS 

Is your PSHE curriculum’s approach to racism 
predominantly preventative (providing teaching year on 
year through a planned, spiral curriculum), rather than 
reactive (responding to specific events as they arise)?  

 If no: 

• Give teachers the freedom to include and discuss current 
events in their PSHE lessons, such as the recent Black Lives 
Matter protests. But be mindful that your curriculum’s approach 
to racism should be ongoing and preventative, not isolated and 
reactive 

• Provide teaching year on year through a planned, spiral 
curriculum in which respect, equality and anti-racism are 
recurring themes 

• For more on this, see this article from the PSHE Association 

Is your PSHE curriculum part of a whole-school approach, 
including a pastoral system that can deal with specific 
issues that arise (such as racist bullying or other 
incidents)? 

 If no: 

• Your PSHE curriculum should be part of a whole-school 
approach to anti-racism – your PSHE curriculum can’t do this all 
on its own  

• See our whole school anti-racism audit to support you with this 

Do pupils know what they should do about racist incidents 
inside and outside of school, and understand the 
processes in place to deal with these incidents inside and 
outside of school? 

 If no: 

• Make sure pupils understand what your schools’ processes and 
protocols are for racist incidents, if they are a victim, persecutor 
or witness, e.g. who to tell, how this is recorded, how it will be 
dealt with and what will happen next 

• Make sure pupils understand what they should do if a racist 
incident occurs outside of school, e.g. telling an adult they trust, 
informing school, and if appropriate talking to the police  

Do you use resources and examples within your lessons 
that reflect modern British society and pupils’ own 
experiences? 

 If no: 

• Make sure your resources (e.g. videos, slides, resources, 
textbooks) include diverse representations of people of all 
ethnicities 

• Don’t use white people as the “the default” e.g. when showing a 
family group or group of friends 

https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/specific-equality-considerations/whole-school-anti-racism-audit-tool/
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QUESTION YES/NO/NOTES NEXT STEPS 

Are issues around ethnic and national identity explored? 
Do pupils have opportunities to explore, express and 
celebrate aspects of their own personal and cultural 
identity? 

 

 If no: 

• Create opportunities within your curriculum for pupils to explore 
their ethnic and national identity, and learn about the ethnic and 
national identity of others. For example, ask pupils to bring in an 
object from home that’s culturally significant to them and 
present it to the class 

• Celebrate diversity and difference, while drawing attention to 
similarities and shared identities, e.g. what it means to feel both 
British and Turkish 

Do pupils learn about the ethnicities and religions that 
make up the UK population?  

 If no: 

• Share and discuss facts and figures on ethnicity and religion 
from the most recent UK census in 2011 

 

 

 

 

 

 
 

 

  

https://www.ethnicity-facts-figures.service.gov.uk/uk-population-by-ethnicity
https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/articles/fullstorywhatdoesthecensustellusaboutreligionin2011/2013-05-16#tab-conclusions
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Appendix G 
REVIEW 

Anti-racism curriculum review (secondary) 
Review your whole curriculum for anti-racism and inclusivity, so you can pinpoint where the weaknesses or gaps 

are in each subject, and take steps to address them. 

 

How to use this document 

This review should be the first step to understanding the gaps in your curriculum when it comes to anti-racism, diversity and inclusivity. 

Find out more about the review process (who should do it, how long it should take, and what you should look at) in our article Anti-racism: How to review and re-frame your 
curriculum. 

Read each question below, then follow the next steps depending on your answer. 

A note on textbooks and the books on your curriculum: where we refer to these, we mean KS3. We know you may not have much choice about the textbooks and set 
texts you use at KS4. 

History 

QUESTION YES/NO/NOTES NEXT STEPS  

Is the history of BAME people taught mainly during Black 
History Month? Do staff feel that this means BAME history 
is ‘covered’ and therefore less of a priority the rest of the 
year? 

 If yes: 

• Make sure staff know BAME history should be taught all year 
round, and included in all relevant schemes of work, not just 
during October 

• Apply the questions and next steps below to all teaching, all 
year round 

• Consider adding a box to the top of your lesson plan template 
that lists the protected characteristics of the Equality Act, for 
staff to check that they’re including a diversity of examples in 
their planning and teaching 

https://schoolleaders.thekeysupport.com/uid/7c0d59b0-2f3a-42dd-a33b-cca84d729727/
https://schoolleaders.thekeysupport.com/uid/7c0d59b0-2f3a-42dd-a33b-cca84d729727/
https://www.legislation.gov.uk/ukpga/2010/15/section/4
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QUESTION YES/NO/NOTES NEXT STEPS  

Where does the history of non-European people and 
cultures begin across your curriculum? For example, 
does the history of Africa begin with slavery? Or the point 
at which Britain abolished slavery? Does the history of 
India begin with the East India Company? 
 

 • Include non-European people’s pre-colonial history, so that 
history doesn’t begin at the point of colonisation, e.g. teach 
about the West African Kingdoms before you teach about 
slavery, to provide context of the rich history that came before 

• Have a look at the learning resources from The Black 
Curriculum to support you with this 

Where does the history of ethnic groups within Britain 
begin in your curriculum? Does it imply that there were no 
non-white people in Britain before the Windrush 
generation? 

 • Make sure the history of Britain’s ethnic groups are reflected 
broadly across your curriculum and within all topics, e.g. 
including Black Tudors, Black Romans, and the Caribbean, 
African and Indian soldiers who fought for Britain in both World 
Wars 

• Watch the BBC series Black and British or read David 
Olusoga’s book Black and British: A Forgotten History  

• Read books such as Inglorious Empire by Shashi Tharoor 

• Have a look at the learning resources from The Black 
Curriculum to support you with this 

Look at the ethnic groups that make up your school 
community. Does the history that’s being taught reflect 
their experiences and the experiences of their families and 
ancestors? 
 

 If no: 

• Pupils’ own experiences and those of their families and 
communities should be reflected in the history that you teach  

• For example, if you have pupils of Caribbean heritage, it’s 
especially important that you teach about The Empire Windrush 
(although this topic should be taught as part of British history 
regardless); if you have pupils of Indian, Pakistani and 
Bangladeshi heritage, it’s important that you teach about the 
partition of India 

• While it’s important that your pupils see themselves reflected in 
the curriculum, it’s also important to remember that the past is 
diverse. Your history curriculum should reflect this, irrespective 
of your school context 

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z883gk7
https://www.theblackcurriculum.com/ourcurriculum
https://www.theblackcurriculum.com/ourcurriculum
https://www.bbc.co.uk/programmes/b082x0h6
https://www.panmacmillan.com/authors/david-olusoga/black-and-british/9781447299769
https://www.penguin.co.uk/books/307759/inglorious-empire/9780141987149.html
https://www.theblackcurriculum.com/ourcurriculum
https://www.theblackcurriculum.com/ourcurriculum
https://www.bbc.co.uk/newsround/43793769
https://www.bbc.co.uk/newsround/46428985
https://www.bbc.co.uk/newsround/46428985
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QUESTION YES/NO/NOTES NEXT STEPS  

Does black history focus on American history rather than 
British history, e.g. slavery in America and the American 
civil rights movement? 

 If yes: 

• When teaching about slavery, talk about Britain’s central role in 
the slave trade and the fact that although Britain brought in a 
law to ban slavery, it continued, if not stepped up, its 
colonisation activities across the globe 

• Although it’s still important to teach about the civil rights 
movement, make sure you include struggles in Britain for equal 
rights too, such as the Bristol Bus Boycott or the origins of 
Notting Hill Carnival (the geographically closer to your school 
the better) 

Are topics such as the British Empire taught impartially 
(i.e. as if the British Empire was an equal mix of good and 
bad), while other topics such as World War 2 are not? 

 If yes: 

• You shouldn’t stop teaching about the British Empire and the 
history of colonialism, but re-frame it so it’s taught appropriately 

• Avoid teaching colonialism as “discovery” or “exploring and 
settling”, and avoid presenting the British Empire as an equal 
balance of good and bad. The problem with the ‘balance sheet’ 
model is that the beneficiaries of Empire were one group of 
people (i.e. the colonisers) and the losers were those who were 
colonised 

• Instead, teach colonialism as “invading and exploiting” other 
countries, and present the British Empire as you would other 
global powers that committed atrocities, e.g. Nazi Germany 

• Have a look at the learning resources on colonialism from The 
Black Curriculum 

Does the history you teach enforce “white saviour 
narratives”, e.g. do you focus on white abolitionists such 
as William Wilberforce when teaching the abolition of 
slavery?  

 • If yes: 

• Where possible, make sure people of ethnic groups are active 
figures in stories about their own persecution, e.g. teach about 
black abolitionists such as Olaudah Equiano 

https://www.bbc.co.uk/bitesize/guides/zc92xnb/revision/1
https://www.bbc.co.uk/bitesize/guides/zc92xnb/revision/1
https://www.blackhistorymonth.org.uk/article/section/bhm-heroes/the-bristol-bus-boycott-of-1963/
https://www.bbc.co.uk/programmes/w3csyx4s
https://www.bbc.co.uk/programmes/w3csyx4s
https://www.theblackcurriculum.com/ourcurriculum
https://www.theblackcurriculum.com/ourcurriculum
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QUESTION YES/NO/NOTES NEXT STEPS  

Are BAME people overwhelmingly presented as victims of 
history, rather than active participants? 

 • If yes: 

• Include discussions of BAME historical figures whose 
contributions and achievements are not only related to their 
race, e.g. Mary Seacole; the Oba of Benin; the suffragette 
Sophia Duleep Singh (see Anita Anand’s book Sophia: 
Princess, Suffragette, Revolutionary) 

• For support with this, have a look at the history teacher-run 
Instagram account The history corridor for ideas of diverse 
figures from history to include 

Do you discuss and teach about race and racism outside 
of topics that are explicitly “about” race, e.g. the civil rights 
movement? 

 • If no: 

• Don’t forget to include discussions of race and racism when 
teaching topics such as the Victorians or World War 2 – there 
are few topics where this isn’t relevant in some way (again, 
watch the BBC series Black and British or read David 
Olusoga’s book Black and British: A Forgotten History) 

• Don’t ignore the racism of historical figures such as Winston 
Churchill or the prejudices against Black people expressed by 
Mahatma Gandhi – be upfront about their problematic views 
and the historical context that allowed them to go unchallenged 

Do the history textbooks and resources you use enforce 
the stereotypes or inaccuracies discussed in the questions 
above (e.g. ignoring pre-colonial BAME history, presenting 
the British Empire as equally good and bad, focusing on 
American race relations rather than British race relations)?  

 • If yes: 

• Avoid using textbooks or resources that enforce these views, or 
contradict how you’re teaching history 

• In some instances, this may be unavoidable (e.g. for KS4 GCSE 
you may not have a choice about the textbooks you use) – but 
for KS3 make diversity in textbooks a priority 

https://www.bloomsbury.com/uk/sophia-9781408835470/
https://www.bloomsbury.com/uk/sophia-9781408835470/
https://www.instagram.com/thehistorycorridor/?hl=en
https://www.bbc.co.uk/programmes/b082x0h6
https://www.panmacmillan.com/authors/david-olusoga/black-and-british/9781447299769
https://www.independent.co.uk/news/uk/politics/not-his-finest-hour-the-dark-side-of-winston-churchill-2118317.html
https://www.independent.co.uk/news/uk/politics/not-his-finest-hour-the-dark-side-of-winston-churchill-2118317.html
https://www.bbc.co.uk/news/world-asia-india-34265882
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QUESTION YES/NO/NOTES NEXT STEPS  

Do history displays feature images of BAME people (not 
including Black History Month displays)? Do they reflect 
the inclusive way you’re aiming to teach history, prompted 
by the questions above? 

 • If no: 

• Make sure your history displays include images of BAME 
people and historical figures (e.g. BAME soldiers in world wars, 
Black Victorians) – these images do exist, but you may need to 
look a bit harder to find them 

• While it’s important to make sure your pupils see themselves 
reflected in the curriculum, it’s also important to remember that 
the past is diverse. Your curriculum and displays should reflect 
this, irrespective of your school context 

English 

The first step to take is to improve diversity in your school’s books. This article contains a checklist (similar to this review tool) to help you review and improve diversity in 
your school’s fiction and non-fiction books. Apply this checklist to the books on your English curriculum, and follow this up with the questions below. 

Display the following questions in English classrooms (either as a poster on the wall or on the white board at all times) to remind staff and pupils to ask themselves: 

• Who writes the stories?  

• Who benefits from the stories?  

• Who is missing from the stories? 

QUESTION YES/NO/NOTES NEXT STEPS 

Look at the ethnic groups that make up your school 
community. Are these ethnicities reflected in the 
characters and authors you study? Are these ethnicities 
reflected in author visits, or author displays around 
school? 
 

 If no: 

• Where possible, pupils’ own ethnicities and those of their 
families and communities should be reflected in the 
characters and authors that you teach, as well as in author 
visits and displays around school 

• While it’s important to make sure your pupils see themselves 
reflected in the curriculum, it’s also important to remember 
that literature is diverse. Your English curriculum should 
reflect this, irrespective of your school context 

https://www.theguardian.com/artanddesign/2014/sep/15/black-chronicles-ii-victorians-photography-exhibition-rivington-place
https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/specific-equality-considerations/how-to-improve-diversity-in-childrens-books-to-support-an-inclusive-curriculum/
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QUESTION YES/NO/NOTES NEXT STEPS 

In books on your curriculum, are BAME characters 
defined by their race, struggle or “otherness”?  

 • If yes: 

• You don’t necessarily need to remove these books from your 
curriculum, but you should draw attention to how problematic 
this is, and encourage pupils to challenge these portrayals, 
e.g. why is Crooks a minor character in Of Mice and Men? 
Why couldn’t he be the protagonist? 

• For example, if studying Of Mice and Men, pupils could write 
diary entries from Crooks’ point of view, to give him a voice 
and create his backstory 

Do books on your curriculum enforce a “white saviour” 
narrative (where white characters help or “save” non-white 
characters in a self-serving way)? 

 • If yes: 

• Again, you don’t necessarily need to remove these books 
from your curriculum, but you should discuss with pupils why 
the “white saviour” trope is problematic and encourage them 
to challenge it 

• If the only books on your curriculum that deal explicitly with 
race enforce a “white saviour” narrative (e.g. To Kill a 
Mockingbird, The Help), consider swapping with a book that 
doesn’t (e.g. The Colour Purple by Alice Walker) 

Do you discuss themes of race and cultural identity in all 
texts you study, not just the ones where race is an explicit 
theme? Is inherent racism challenged (and allowed to be 
challenged by pupils) in books that feature no BAME 
characters? 

 • If no: 

• Race and cultural identity can be discussed in all texts, e.g. 
the “otherness” of Bertha in Jane Eyre, the unacknowledged 
background of colonialism and slavery in Mansfield park 

• Encourage pupils to be critical thinkers and challenge the 
inherent racism in texts that contain only white characters 

Are creative writing and drama used to explore cultural 
identity, race and racism? 

 • If no: 

• Create opportunities for pupils to explore racism and cultural 
identity through creative writing and drama, e.g. writing 
poems about their identify 
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you celebrate the rich history of literature and poetry 
from different cultures? Do you explore the influence of 
authors and poets from around the world? 

 • If no: 

• Include authors from around the world in your curriculum if 
you can, or discuss the influence they’ve had on literature, in 
relation to the authors you do study 

• For example, talk about Rabindranath Tagore (Bengali writer 
who won the Nobel Prize in 1913), Rumi (celebrated 13th 
century Persian poet), Chimamanda Ngozi Adichie (award-
winning contemporary Nigerian writer) 

• For support with this, have a look at the English teacher-run 
Instagram account the right writing for ideas of diverse 
writers to include 

Geography 

QUESTION YES/NO/NOTES NEXT STEPS 

Do you use/display maps based on the Mercator 
projection?  

 • If yes: 

• Be aware that this map (developed in 1569) exaggerates 
some countries and continents at the expense of others, 
which are shrunk 

• If you use this map, talk to pupils about who created the 
map, for what purpose, and how it should be interpreted. 
Have a look at this learning activity about map projections to 
support you with this 

• Although no world map is perfect (it’s always flattening the 
curve of the Earth), consider using the more accurately 
scaled Peters projection  

https://www.instagram.com/_therightwriting_/?igshid=1fzwcdczkabgb
https://www.britannica.com/science/Mercator-projection
https://www.britannica.com/science/Mercator-projection
https://www.nationalgeographic.org/activity/investigating-map-projections/
https://www.oxfordcartographers.com/our-maps/peters-projection-map/
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QUESTION YES/NO/NOTES NEXT STEPS 

Does your geography curriculum provide a global 
overview, or does it focus primarily on western continents 
and countries? 
 
 

 • If no: 

• As much as possible, make sure your curriculum provides a 
balanced, global overview of countries and cultures around 
the world 

• Have a look at this blog post for help on teaching sensitive 
topics in geography 

Is UK geography taught with a world perspective, related 
to the geography and people of other countries and set 
within a global context? 

 • If no: 

• Make sure staff teach UK geography in relation to the 
geography of other countries and within a global context, e.g. 
drawing parallels between the 4 countries of the UK and the 
provinces of Pakistan 

Look at the ethnic groups that make up your school 
community. Does the geography that’s being taught reflect 
their heritage and the heritage of their families? 
 

 If no: 

• Pupils’ own ethnicity and those of their families and 
communities should be reflected in the geography you teach, 
e.g. studying certain countries if many pupils have family 
living there 

Are developing countries discussed and presented in a 
stereotypical way, in line with negative portrayals in the 
media? For example, do the only images pupils see of 
adults and children from the developing world present 
them as people to be pitied e.g. victims of famine? 

 If yes: 

• Challenge pupils’ preconceptions and stereotypes about the 
developing world 

• Avoid using textbooks that perpetuate these ideas through 
images 

• Provide a range of images of developing countries to offset 
negative representations in the media 

• Use strategies to unpick ‘unconscious bias’ such as asking 
pupils to jot down or draw 5 things that come to mind when 
they think of Africa. Then show them cities with skyscrapers 
from African countries and discuss where preconceptions 
and stereotypes may have come from 

 

 

https://timmanson.wordpress.com/2020/06/10/teaching-sensitive-topics-in-geography/
https://timmanson.wordpress.com/2020/06/10/teaching-sensitive-topics-in-geography/


47 
 

RE 

QUESTION YES/NO/NOTES NEXT STEPS 

Do pupils learn about a variety of world religions and a 
diversity of world views?  

 • If no: 

• Make sure religions are taught in a global context, not just 
focused on the UK or European countries 

• Make cross-curricular links here with your geography 
curriculum, which should also be taught from a global 
perspective 

Do representatives from a range of faith communities visit 
your school, and do you visit a range of places of worship, 
including those that are places of worship for your pupils 
and/or their families?  

 • If no: 

• Make sure representatives from a range of faith communities 
visit your school and that you visit a range of places of 
worship, including those that are places of worship for your 
pupils and/or their families 

• Make sure you choose diverse representatives who provide 
positive role models (e.g. in terms of gender) 

Do you explore diversity within particular religious and 
faith traditions, or do you tend to represent religions as 
mono-cultural? 

 • If no: 

• Where possible, make sure you show culturally diverse 
representations of different faiths in displays, videos and 
textbooks, e.g. showing that Christians are not always white, 
Muslims are not always Asian 

• Teachers should use examples of religious practices that 
come from a variety of societies and cultures, e.g. showing 
how the same religious festival is celebrated differently 
around the world 

• Teach values that are common to all or most faiths (e.g. 
kindness, charity) to show how all humans share the same 
ideals 
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QUESTION YES/NO/NOTES NEXT STEPS 

• Is RE used as an opportunity to discuss diversity, 
equality and tolerance, with specific links made to anti-
racism? 

 • If no: 

• Pupils should learn how religions explore social and moral 
issues with links made to equality and anti-racism, e.g. the 
importance of equality of all human beings in Islam 

• Use moral stories from different faiths to teach about 
struggles for justice and tolerance 

• Make cross-curricular links with your PSHE curriculum here  

• Are religious figures often portrayed (in 
worksheets, displays, textbooks) as white, e.g. is Jesus 
shown with blond hair and blue-eyes? 

 • If yes: 

• Discuss the most likely ethnicity of different religious figures 
based on where they lived 

• Show a variety of different depictions of religious figures 
(where appropriate), and discuss how and why they’ve been 
represented in different ways throughout history, e.g. due to 
cultural stereotypes 

• Do pupils explore negative media representations 
and stereotyping of different faith communities? Do pupils 
look at how racism and religious discrimination can 
overlap? 

 • If no: 

• Create opportunities to look at or discuss negative 
representations and stereotyping of different faith 
communities in the media (e.g. talking about Islamophobia in 
the national newspapers when teaching about Islam), and 
support pupils to challenge these representations 

• Have a look at this KS3 lesson plan for support 

 

 

 

 

 

https://www.teachsecondary.com/humanities/view/lesson-plan-ks3-re-islam-and-prejudice
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Art and design 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME artists well-represented in the artists you 
study? 

 • Aim for at least 30% of the artists on your curriculum to be 
from a BAME background. Consider including a thumbnail 
image of the artists you study on your curriculum maps or 
planning template, as a reminder 

• For ideas of who to include, have a look at The National 
Portrait Gallery’s list of BAME artists 

Are British BAME artists well-represented in the artists 
you study? 
 

 • Try to include as many BAME British artists as you can (not 
just global or American artists), e.g. Steve McQueen 

• For ideas of who to include, have a look at this list of ten 
black British artists to celebrate 

Are BAME people depicted in the art you study?  • Aim for at least 30% of the figurative artworks you study (that 
depict people) to depict BAME people  

• For ideas, have a look at the National Portrait Gallery’s list of 
BAME sitters and this article: Reponses to Tate’s collection 
by their BAME network  

• Make cross-curricular links with your history and English 
curriculums here, discussing why BAME people may be 
under-represented in historical paintings (e.g. Victorian 
portraits) even if BAME people lived in Britain at the time. 
Also discuss why representations may emphasise “exoticism” 
or “primitivism” in problematic ways 

Are pupils encouraged to use art to explore questions of 
cultural identity, race and racism? 

 • If no: 

• Create opportunities for pupils to use art to express and 
explore questions of cultural identity, race and racism, e.g. in 
an art project about identity 

• Look at how artists have used art to explore their cultural 
identity, e.g. Suman Gujral, a print maker who created 
abstract art in response to her family history of Partition. 
Pupils may want to reflect their family’s colonial or recent 
history  

• Think about cross-curricular links to English or history 

https://www.npg.org.uk/collections/search/group/1343/BAME%20artists
https://artuk.org/discover/stories/ten-black-british-artists-to-celebrate
https://artuk.org/discover/stories/ten-black-british-artists-to-celebrate
https://www.npg.org.uk/collections/search/group/1345
https://www.tate.org.uk/art/online-guide/responses-tates-collection-our-bame-network
https://www.tate.org.uk/art/online-guide/responses-tates-collection-our-bame-network
https://www.sumangujral.com/
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you include artistic traditions and designs from 
different countries and cultures around the world, 
including those that are significant to pupils, their families 
and communities? 

 • Where appropriate, try to include artistic traditions that are 
significant to your pupils, their families and communities, e.g. 
studying Rangoli patterns  

• Make sure these traditions are taught appropriately and 
sensitively – encourage teachers to familiarise themselves 
with the history and significance of these traditions before 
teaching them   

• Identify how artists and art forms in the west have culturally 
appropriated from other cultures, e.g. how much of Victorian 
architecture and furniture incorporated aesthetic ideas from 
Indian art such as the paisley pattern  

 

Music 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME musicians and composers represented 
positively across all genres of music on your curriculum? 

 • Aim for at least 50% of the musicians/composers on your 
curriculum to be from a BAME background. Consider 
including a thumbnail image of the musicians/composers you 
study on your curriculum maps or planning template, as a 
reminder 

• Make sure BAME musicians/composers appear across all 
genres pupils study, e.g. including Black classical musicians 

• This blog post includes recommendations for Black British 
artists and bands to include 

Do you study music from a variety of different cultures?   • If no: 

• Include music from a variety of non-western cultures 

• For support with this, have a look at this blog post on 
decolonising the music curriculum and these decolonising 
resources for music teachers 

https://www.classicfm.com/discover-music/black-musicians-pioneering-in-classical-music/
https://www.nateholdermusic.com/post/why-protest-music-lessons-in-2020-must-be-different
https://theteacherist.com/2020/05/03/decolonise-the-curriculum-music/
https://www.nateholdermusic.com/post/helpful-decolonising-resources-for-music-teachers
https://www.nateholdermusic.com/post/helpful-decolonising-resources-for-music-teachers
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you study, or make reference to, instruments from 
non-western cultures? 

 • If no: 

• Look at and reference instruments from non-western 
cultures, and make connections between western and non-
western instruments 

• Think about challenging the traditional western instrument 
families – see this blog post for a step-by-step guide 

Do you encourage discussions of race, racism and the 
legacy of colonialism and slavery in relation to the music 
you study? 
 

 • If no: 

• Have these discussions with your pupils, e.g. discuss how 
blues and gospel have their origins in West African music 
taken to North America by slaves 

• Make cross-curricular links with your history and geography 
curriculums here, so pupils have a full contextual 
understanding, e.g. of the pre-colonial history of West Africa 

• For support with this, have a look at this blog post on 
decolonising the music curriculum and these decolonising 
resources for music teachers 

Do you study musical traditions that are significant to 
pupils, their families and communities? 

 • If no: 

• All cultures have rich musical traditions. Find ways to include 
these in your curriculum, e.g. learning about Bhangra music if 
you have pupils of Indian and Pakistani heritage 

• Make sure these traditions are valued and used appropriately 
and sensitively – encourage teachers to familiarise 
themselves with the history and significance of these 
traditions before teaching them   

Do you talk about or study Black protest music, and talk 
about the links to anti-racist protest and activism today? 

 • If no: 

• Have these discussions with pupils and make them explicit – 
don’t just talk about generic ‘protest music’ but talk about the 
Black Lives Matter movement 

• For support with this, have a look at this blog post on why 
'protest music' lessons in 2020 must be different 

 

https://stevesmusicroom.wordpress.com/2020/06/28/flute-is-not-a-woodwind-instrument-re-imagining-challenging-western-instrument-families/
https://www.britannica.com/topic/slavery-sociology
https://theteacherist.com/2020/05/03/decolonise-the-curriculum-music/
https://www.nateholdermusic.com/post/helpful-decolonising-resources-for-music-teachers
https://www.nateholdermusic.com/post/helpful-decolonising-resources-for-music-teachers
https://www.nateholdermusic.com/post/why-protest-music-lessons-in-2020-must-be-different
https://www.nateholdermusic.com/post/why-protest-music-lessons-in-2020-must-be-different
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Design and technology 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME designers/engineers/architects represented 
across all areas of your curriculum? 

 • If no: 

• Aim to include and mention as many BAME 
designers/engineers/architects as you can, e.g. Zaha Hadid 

• Have a look at this list of designers, and this list of Black 
graphic designers and brand experts  

Do you study and base case studies around products that 
have been designed by BAME people? 

 • If no: 

• Aim to include as many products designed by BAME people 
as you can in your curriculum, e.g. 3-position traffic lights 
designed by Garrett Morgan 

Do activities, projects, materials and examples reflect a 
multicultural society, e.g. is the imagined “user” of a 
design project usually white and able-bodied? 
 
 

 • If no: 

• Make sure the activities you set, materials you use and 
examples you draw on come from a range of different 
cultures, e.g. studying or using African wax print within textile 
design 

• For support with this, have a look at this podcast and 
resources on decolonising the D&T curriculum 

Do you set pupils design briefs that aim to “solve a 
problem” in a developing country (e.g. making water filters 
to clean dirty drinking water in Kenya)? 

 If yes: 

• Think about the design briefs you set, and the implicit 
messages they might send, e.g. implying this is a problem 
that people in the country cannot solve themselves, and that 
white/western people need to fix 

• Re-focus these projects to look at how people in different 
countries, communities and cultures are designing, solving 
and resolving different needs, and focus on what we can 
learn from this 

• For more on this, listen to this podcast on decolonising the 
D&T curriculum 

 

https://www.designdiversity.co.uk/inspirational-designers-2020
https://www.lucidpress.com/blog/8-black-branding-design-experts-to-follow
https://www.lucidpress.com/blog/8-black-branding-design-experts-to-follow
https://alisonhardy.work/resources/decolonising-the-dt-curriculum/
https://alisonhardy.work/resources/decolonising-the-dt-curriculum/
https://alisonhardy.work/resources/decolonising-the-dt-curriculum/
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Modern languages 

QUESTION YES/NO/NOTES NEXT STEPS 

Do you teach languages in a way that reflects their 
cultural, social and historical contexts, e.g. talking about 
where the language is spoken and why? 
 
 

 • If no: 

• Talk about where languages are spoken outside of their 
country of origin, e.g. French being spoken in West Africa, 
not just France 

• Talk about the fact that this is often due to a history of 
colonialism, and make links with the fact that English is 
widely spoken in countries that were British colonies 

• Make cross-curricular links with your history and geography 
curriculums here 

• Take examples of the language you’re teaching from the 
wide range of places it’s spoken, not just Europe  

• Teach pupils about ways in which languages have borrowed 
from and influenced each other over time 

When speakers of languages are represented (in videos, 
recording, resources, displays, text books), are they 
usually white? 

 • If yes: 

• Aim for diversity when representing speakers of the language 
you’re teaching, e.g. France is a multicultural country, so try 
to reflect this is in the resources you use 

• Include representations of speakers of the language from 
around the world, not just within the country of origin 

Do you explore the traditions and cultures of the cultures 
and societies where the languages you teach are spoken? 
Are stereotypes actively challenged? 
 
 

 • Create opportunities to explore the traditions and cultures of 
the cultures and societies where the languages you teach are 
spoken 

• Actively challenge any stereotypes pupils may have about 
certain countries or languages 
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QUESTION YES/NO/NOTES NEXT STEPS 

Is bilingualism and multilingualism celebrated and shown 
to be widespread throughout the world? Do bilingual or 
multilingual pupils see this as a strength and something to 
be proud of, or do they see it as “unrelated” to the 
languages they learn at school? 

 • Show pupils that bilingualism and multilingualism are 
widespread throughout the world 

• Celebrate pupils that speak more than one language, and 
give them opportunities to talk about this if they want to 

• Make links between the language being taught and pupils’ 
home language(s) where possible 

• Refer to research that shows that pupils who speak at least 2 
languages find it easier to learn a new language (for 
example, see here and here) 

• Make sure that displays, signs, resources and books reflect 
the different languages spoken in your school 

 

Maths 

QUESTION YES/NO/NOTES NEXT STEPS 

Do you discuss the history of mathematics, and its global 
origins? 
 
 

 • If no: 

• Don’t present maths as inherently western or European, e.g. 
implying that the history of maths begins with Ancient Greece 

• Talk about how modern mathematics is based on an Indian 
system, e.g. the first recorded use of the number zero was in 
India during the 3rd or 4th century 

• Talk about Islamic contributions to mathematics and the fact 
that the word ‘algebra’ comes from an Arabic word 

https://www.sciencedaily.com/releases/2011/02/110201110915.htm
https://www.eurekalert.org/pub_releases/2017-10/gumc-iyc092817.php
https://theconversation.com/five-ways-ancient-india-changed-the-world-with-maths-84332
https://theconversation.com/five-ways-ancient-india-changed-the-world-with-maths-84332
https://www.britannica.com/science/algebra/Islamic-contributions
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QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME mathematicians discussed and represented, 
e.g. in displays or text books (outside of Black History 
Month)? 

 If no: 

• Aim to represent BAME mathematicians all year round 

• Have a look at this video about Black heroes of mathematics 
by Dr Nira Chamberlain (President of the Institute of 
Mathematics and its Applications) and this list of 10 Indian 
mathematicians and their contributions  

• Make sure representations of people engaged in maths 
reflect a broad range of people from different ethnic 
backgrounds 

Are white people and names used as a default in word 
problems, or in pictorial representations? 

 • If yes: 

• Make sure teachers vary the names they use, and the 
images they include in resources, so that all pupils see a 
range of ethnicities (including their own) reflected in maths 
lessons 

When studying patterns and shape, do you draw on a 
range of cultural traditions? 

 • When studying patterns and shape, draw on a range of 
cultural traditions, e.g. Islamic geometric patterns 

 

Science 

QUESTION YES/NO/NOTES NEXT STEPS 

If you teach the history of science, where does this history 
start? Do you teach about the global origins of science? 
 
 

 • If no: 

• Don’t present science as inherently western or European, 
e.g. implying that the study of science began in Europe 

• Talk about the contributions from Egypt, Babylonia, India, 
China, e.g. the science of Ancient Egypt 

• When you teach about seasons and moon phases, discuss 
different calendars of the world, e.g. Babylonian, Somalian, 
Chinese, Islamic, Jewish, Julian 

https://youtu.be/o4SirMzizoo
https://famous-mathematicians.com/top-10-indian-mathematicians-contributions/
https://famous-mathematicians.com/top-10-indian-mathematicians-contributions/
https://www.ancient.eu/article/967/ancient-egyptian-science--technology/
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QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME scientists discussed and represented, e.g. in 
displays or text books (outside of Black History Month)? 

 If no: 

• Aim to represent BAME scientists all year round 

• For ideas of who to include, have a look at these Black 
History Month science and medicine resources 

• Make sure representations of scientists (e.g. the default 
image of “a scientist”) reflect a broad range of people from 
different ethnic backgrounds 

In biology, do you tend to use whiteness as the “default” 
for humans? Do the illustrations, images or diagrams you 
use (in resources, on slides, or in textbooks) tend to be 
white? 

 • If yes: 

• Show as much diversity as you can in the humans you 
represent 

• Avoid textbooks that tend to use whiteness as the “default” 

Do you teach science in a way that enforces “white 
saviour” narratives, e.g. white/western scientists coming in 
and saving/helping global majorities using science? 

 • If yes: 

• Don’t stop teaching about how science has benefited 
humanity, but think about reframing how you teach this. 
Include examples of how global majorities have solved their 
own problems and made contributions to science in their own 
right. Include examples such as William Kamkwamba or 
Alfredo Moser 

• For more on this, read this blog post on decolonising the 
science curriculum 

Do you explicitly teach that there is no biological basis in 
race?  

 • If no: 

• Make sure you teach pupils that there is no biological basis in 
race and that 99.9% of human DNA is the same 

• For more on this, read this blog post on decolonising the 
science curriculum 

https://www.blackhistorymonth.org.uk/section/science-and-medicine/
https://www.blackhistorymonth.org.uk/section/science-and-medicine/
https://www.ted.com/speakers/william_kamkwamba
https://believe.earth/en/alfredo-moser-genie-of-the-bottle/
https://teachingdk.wordpress.com/2020/06/05/decolonising-the-science-curriculum/
https://teachingdk.wordpress.com/2020/06/05/decolonising-the-science-curriculum/
https://www.nationalgeographic.com/magazine/2018/04/race-genetics-science-africa/
https://www.nationalgeographic.com/magazine/2018/04/race-genetics-science-africa/
https://www.telegraph.co.uk/news/worldnews/northamerica/usa/1416706/DNA-survey-finds-all-humans-are-99.9pc-the-same.html
https://teachingdk.wordpress.com/2020/06/05/decolonising-the-science-curriculum/
https://teachingdk.wordpress.com/2020/06/05/decolonising-the-science-curriculum/
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you talk about historical and current examples of 
racism in science? 

 • If no: 

• Talk to pupils about how science has been used to support 
racist ideas in the past, e.g. eugenics 

• For advice on how to do this sensitively, and more on how to 
talk about the “ugly history” of science, read this blog post on 
decolonising the science curriculum 

 

Computing 

QUESTION YES/NO/NOTES NEXT STEPS 

Are BAME people discussed and represented as figures 
within the fields of computing and technology (outside of 
Black History Month)? 

 If no: 

• Aim to represent BAME figures within the fields of computing 
and technology, all year round – include historical pioneers 
and current leaders in these fields in your lessons where 
possible 

• For ideas of who to include, have a look at these lists of 
influential BAME tech leaders in the UK and 7 black pioneers 
in computer science 

• Make sure representations of people interacting with 
technology (e.g. in displays) reflect a broad range of people 
from different ethnic backgrounds 

Are pupils taught to be critical and questioning of 
information online, and taught to see how it can be 
presented with a western bias? 

 • If no: 

• Teach pupils to be critical and questioning of information 
online, and talk to them about how it can be presented with a 
western bias, e.g. online lists of 100 best 
authors/scientists/musicians being predominantly white and 
western 

• Make cross-curricular links with your history and geography 
curriculums here 

 

https://teachingdk.wordpress.com/2020/06/05/decolonising-the-science-curriculum/
https://www.inclusiveboards.co.uk/ib100
https://blog.newrelic.com/culture/black-history-month-computer-science-infographic/
https://blog.newrelic.com/culture/black-history-month-computer-science-infographic/
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PE 

QUESTION YES/NO/NOTES NEXT STEPS 

Look at the sports, games and activities you teach in PE 
lessons. Are a disproportionate number of North American 
and European origin? 

 

 • If yes: 

• Choose to teach activities, dances and games from a range 
of different cultures (e.g. Indian dance) 

• Make sure teachers talk about these activities appropriately 
and sensitively – encourage teachers to familiarise 
themselves with the history and significance before teaching 
them (e.g. the religious significance of certain dances) 

• For ideas of activities to include have a look here 

• For more on this, read this blog post on decolonising the PE 
curriculum 

Do you talk about racism in sport?  • If no: 

• Create opportunities to discuss the impact of racism in sport 
and how to challenge it, e.g. football matches having to be 

stopped due to racist chants 

Do you adapt your lessons on fitness, health and diet to 
the specific ethnicities within your school? 
 

 • If no: 

• Make yourself aware of health issues that are more prevalent 
among the ethnicities within your school, e.g. Type 2 
Diabetes is more likely in people of South Asian, Black 
African and African-Caribbean descent (according to 
Diabetes UK) 

• Take steps to educate and advise pupils on how they can 
stay fit and healthy if they’re more at risk, e.g. preventative 
lifestyle changes for Type 2 Diabetes 

 

 

 

https://sites.google.com/site/multiculturalpe/website-builder
https://theteacherist.com/2019/09/28/decolonise-the-curriculum-pe/
https://theteacherist.com/2019/09/28/decolonise-the-curriculum-pe/
https://www.diabetes.org.uk/preventing-type-2-diabetes/diabetes-risk-factors
https://www.diabetes.org.uk/preventing-type-2-diabetes/can-diabetes-be-prevented
https://www.diabetes.org.uk/preventing-type-2-diabetes/can-diabetes-be-prevented
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PSHE and citizenship 

QUESTION YES/NO/NOTES NEXT STEPS 

Are respect, equality and diversity key features of your 
PSHE curriculum? Do you explore issues such as 
prejudice, discrimination, injustice, racism and anti-
racism? Do pupils revisit these themes regularly (rather 
than just at certain times of the year, e.g. Black History 
Month)? 

 
 
 
  

 • Make sure anti-racism is embedded throughout your curriculum, 
by exploring all of these issues. This can’t be delivered in a 
single lesson, or through annual events such as Black History 
Month (although these can enrich existing work within your 
curriculum) – it should be happening all year round 

• Have a look at this article from the PSHE Association to see 
examples of how you can provide anti-racist education through 
PSHE at every key stage 

• To support you to teach this, use books that address racism and 
anti-racism explicitly. For example, This book is anti-racist by 
Tiffany Jewell 

• Make cross-curricular connections with your humanities 
curriculums, where some of these issues will also be explored 

Do teachers take a “colour blind” approach when teaching 
issues such as equality in PSHE, e.g. saying “we’re all the 
same and race doesn’t matter”? 

 • If yes: 

• Explain to staff why a “colour blind” approach to these issues 
isn’t helpful: children recognise race from a young age and if we 
don’t talk about it explicitly misconceptions can go unchallenged 
and pupils who are BAME can be made to feel that their 
experiences and perspectives aren’t believed or don’t matter 

Does your curriculum give pupils the opportunity to reflect 
on how individuals’ behaviour, attitudes and biases affect 
others? Do you teach pupils how to recognise and 
challenge prejudice, stereotypes, discrimination and 
racism (at a structural, institutional and individual level)? 

 • If no: 

• Give pupils opportunities to reflect on how behaviour, attitudes 
and biases affect others and how to recognise and challenge 
prejudice, stereotypes, discrimination and racism 

• Have a look at this article from the PSHE Association to see 
examples of how you can provide anti-racist education through 
PSHE at every key stage 

• See this blog post for an explainer of the differences between  
structural, institutional and individual racism  

• For more ideas, see the channel 4 documentary The School 
that Tried to End Racism  

https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://www.worldbookday.com/2020/01/q-a-with-tiffany-jewell-author-of-this-book-is-anti-racist/
https://www.worldbookday.com/2020/01/q-a-with-tiffany-jewell-author-of-this-book-is-anti-racist/
https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://theteacherist.com/2020/06/28/challenging-our-racism/
https://www.channel4.com/programmes/the-school-that-tried-to-end-racism
https://www.channel4.com/programmes/the-school-that-tried-to-end-racism
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QUESTION YES/NO/NOTES NEXT STEPS 

Is your PSHE curriculum’s approach to racism 
predominantly preventative (providing teaching year on 
year through a planned, spiral curriculum), rather than 
reactive (responding to specific events as they arise)?  

 • If no: 

• Give teachers the freedom to include and discuss current 
events in their PSHE lesson, such as the recent Black Lives 
Matter protests. But be mindful that your curriculum’s approach 
to racism should be ongoing and preventative, not isolated and 
reactive 

• Provide teaching year on year through a planned, spiral 
curriculum in which respect, equality and anti-racism are 
recurring themes 

• For more on this, see this article from the PSHE Association 

Does your citizenship curriculum provide a space to 
explore topics such as social justice, meritocracy and how 
systematic biases and stereotypes can reinforce 
institutional racism and white privilege? 

 • If no: 

• Consider including these topics in your citizenship curriculum, 
and activities that explore them, for example this white privilege 
test which invites pupils to challenge their own perceptions of 
meritocracy 

• For more ideas, see the channel 4 documentary The School 
that Tried to End Racism 

Is your PSHE curriculum part of a whole-school approach, 
including a pastoral system that can deal with specific 
issues that arise (such as racist bullying or other 
incidents)? 

 • If no: 

• Your PSHE curriculum should be part of a whole-school 
approach to anti-racism – your PSHE curriculum can’t do this all 
on its own  

• See our whole school anti-racism audit to support you with this 

Do pupils know what they should do about racist incidents 
inside and outside of school, and understand the 
processes in place to deal with these incidents inside and 
outside of school? 

 • If no: 

• Make sure pupils understand what your schools’ processes and 
protocols are for racist incidents, if they are a victim, persecutor 
or witness, e.g. who to tell, how this is recorded, how it will be 
dealt with and what will happen next 

• Make sure pupils understand what they should do if a racist 
incident occurs outside of school, e.g. telling an adult they trust, 
informing school, and if appropriate reporting it to the police  

https://www.pshe-association.org.uk/news-and-blog/blog-entry/challenging-racism-through-pshe-education
https://www.theantiracisteducator.com/post/the-anti-racist-educator-white-privilege-test
https://www.theantiracisteducator.com/post/the-anti-racist-educator-white-privilege-test
https://www.channel4.com/programmes/the-school-that-tried-to-end-racism
https://www.channel4.com/programmes/the-school-that-tried-to-end-racism
https://schoolleaders.thekeysupport.com/administration-and-management/ethos-equality/specific-equality-considerations/whole-school-anti-racism-audit-tool/
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you use resources and examples within your lessons 
that reflect modern British society and pupils’ own 
experiences? 

 • If no: 

• Make sure your resources (e.g. videos, slides, resources, 
textbooks) include diverse representations of people of all 
ethnicities 

• Don’t use white people as the “the default” e.g. when showing a 
family group or group of friends 

Are issues around ethnic and national identity explored? 
Do pupils have opportunities to explore, express and 
celebrate aspects of their own personal and cultural 
identity? 

 

 • If no: 

• Create opportunities within your curriculum for pupils to explore 
their ethnic and national identity, and learn about the ethnic and 
national identity of others. For example, ask pupils to bring in an 
object from home that’s culturally significant to them and their 
identity and present it to the class 

• Celebrate diversity and difference, while drawing attention to 
similarities and shared identities, e.g. what it means to feel both 
British and Turkish 

Do pupils learn about the ethnicities and religions that 
make up the UK population?  

 • If no: 

• Share and discuss facts and figures on ethnicity and religion 
from the most recent UK census in 2011 

Do you discuss police racial profiling in the UK and stop 
and search? Do pupils understand their legal rights if they 
are stopped and what they can do as a bystander? 

 • If no: 

• It’s important that all pupils understand how racial profiling can 
unfairly impact their interactions with police and what their legal 
rights are regarding stop and search 

• Many BAME pupils (especially black boys) will have had “the 
talk” at home – a conversation many parents have with their 
children to prepare them for the realities of living in a racist 
society 

• It’s just as important for white pupils to have an understanding 
of the realities of racial profiling, and what they can do as a 
bystander in stop and search situations, e.g. filming on their 
phone without obstructing or escalating the situation 

• For support with this, see these resources and lesson plans 
from Y-Stop  

https://www.ethnicity-facts-figures.service.gov.uk/uk-population-by-ethnicity
https://www.ons.gov.uk/peoplepopulationandcommunity/culturalidentity/religion/articles/fullstorywhatdoesthecensustellusaboutreligionin2011/2013-05-16#tab-conclusions
https://www.theguardian.com/uk-news/2020/jul/09/cases-that-highlight-claims-of-police-racial-profiling-in-england
https://y-stop.org/resources
https://y-stop.org/resources
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QUESTION YES/NO/NOTES NEXT STEPS 

Do you teach about health inequalities in Britain today? 

 

 • If no: 

• Create opportunities to discuss heath inequalities in the UK, 
such as: 

o Black women in the UK are 5 times more likely to die 
during childbirth than their white counterparts 

o Black people, especially men, are significantly 
overrepresented in the numbers suffering from mental 
health conditions  

• Make sure pupils understand that many of these health 
inequalities are not replicated in BAME people’s countries of 
origin or heritage, so there are likely to be links to structural 
racism 

• Use coronavirus as a starting point to unpick why a 
disproportionate number of people from BAME backgrounds 
have died from the virus. Use this to reflect the health 
inequalities amongst BAME people and the complex reasons for 
this  

• For more on this, read this article on what schools need to 
change about health education 

Do you explicitly teach about how certain ethnic groups 
are more prone to certain health problems? 

 • If no: 

• Make yourself aware of health issues that are more prevalent 
among the ethnicities within your school, e.g. Type 2 Diabetes is 
more likely in people of South Asian, Black African and African-
Caribbean descent (according to Diabetes UK) 

• Take steps to educate and advise pupils on how they can stay 
fit and healthy if they’re more at risk, e.g. preventative lifestyle 
changes for Type 2 Diabetes 

• For more on this, read this article on what schools need to 
change about health education 

 

 

 

https://www.incyteinternational.uk/
https://www.incyteinternational.uk/
https://www.diabetes.org.uk/preventing-type-2-diabetes/diabetes-risk-factors
https://www.diabetes.org.uk/preventing-type-2-diabetes/can-diabetes-be-prevented
https://www.diabetes.org.uk/preventing-type-2-diabetes/can-diabetes-be-prevented
https://www.incyteinternational.uk/
https://www.incyteinternational.uk/

	Introduction
	Merton context
	Numbers on roll by ethnicity in Merton schools, January 2020
	Academic performance by ethnicity, summer 2019
	Attendance by ethnicity
	Exclusions by ethnicity

	What are some of the reasons for this?
	What research tells us
	What we can do to begin to address these issues
	Plan for actions Summer 2020 – Summer 2021
	Appendix A – Achievement of Black Caribbean Pupils: Three Successful Primary Schools (Ofsted)
	Appendix B – Ensuring the attainment of Black Pupils: School progression grid
	Appendix C
	Resources to support practice in schools

	Appendix D
	Diversifying the Primary Curriculum

	Appendix D
	Equalities Awards
	Equaliteach  https://www.equalitiesaward.co.uk/the-award
	The Equalities Award provides support and guidance for schools to effectively promote equality, diversity and inclusion and allows schools to showcase their commitment to equality.


	Appendix E
	Anti-racism curriculum review (primary)
	Appendix G
	Anti-racism curriculum review (secondary)

